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■ abstract' « r . . ^ 

A NEEDS assessment' • ' ' 

• *• TO DETERMINE COMMON AND,.UNIQU^ TEACHING " COMPETENCIES 

• * AS PERCEIVED BY - . . ; , 

WORK EXPERIENCE & DIVERSIFIED COOPERATIVE TRAINING TEACHER COORDINATORS 

'IN THE ^TATE OF FLORIDA 
■ C ■ * 1975 . ■ , ■ f , 

t 

DIRECTOR " Donald P. Jaeschke, Ph,D ' ' 
" University of South Florida 

Adult and Vocational E^utation / ^. 
Tampa > Florida •* ' - 



PROJECT COORDINATOR Jane Swinney> MA 

Univers^ity of South Floridd 
Adult and Vocational Education 
Tampa, Florida 



* PURPOSE 

The purpose of this study was to analyze Work Experience and 
diversified Coopeiative Trailing in-serVice teacher-^coordinator per- 
ceptions to determine: * 

(1) acceptai,ce/.r ejection of thirteen postulates, 

(2) acceptance/rejection of concepts/elements complementing the 

\ 

postulates. 



(3) the rank ordering of accepted concepts/elements, 

(4) acceptance/rejection of thirty-two knowledge competencies, 

(5) a^ice'ptance/rejection of thirty-two practitioner competencies., 

' a\id ' . ■ . • 

(6) distribution of responsibilities. 

6 . 

PROCEDURE , 

*■ 

Two questionnaires were developed and administered, to 440 randomly 
selected in-service Work Experience ^4' Diversified Cooperative Training 



t«acher-<oordinatdr». The t'iirst questionnaire attended to the first 
three purposes listed on the previous page, yielding data needed for a 
theoretically based, coordinator. definition.-^ The second questionnaire 
attended td purposes four. through six) thus proyldlng a needs assysment, 



FINDINGS 



•The most important finding of this study is the extent of agree- < 
aent. found between Work Experience and Diversified Cooperati^" Training, 
tiacher-coordinators as » to the principles undergirding their job. per- 
formance and the teaching competencies necessary to conduct both programs, 
The chief di'tferences in the perceptions of the groups is in the degree 
of acceptance of Concepts/elements and responsibilities. Specif i«t find- 
Ings of the study Include: 

» «. • 

(1) Twelve of the thirteen postulates were accented by both groups 

of cootdlnatbrs, . ' 

(2) The two groups showed acceptance ;of but differing perceptions 
as to the^ importance "of the 'concepts /elements which the litera- 

* ' ture suggested were component parts* of the thirteen postulates. 

^Tliere were varioMs. differences in the degree of ^ceptance of 



the concepts 9 



(3) The two groups showejL^^dif f ering perceptions as to the importance 
» of fijose concepts accepted, .as the rank ordering of the concepts 



varied, '■ . \ ... 

(4) Work Experience -teacher-coordinators .accepted thirty of the thirty- 
two "knowledge, competencies listed while .Diversified Cpoperative 

• Training teacher-coordinators accepted all thirty-two competencies, ' 

(5) Work Experience teacher-coordinators accepted thirty of the thirty- 
two practitioner competencies listed .while Diversified Cooperative 



Training teacher-coordinators accepted twenty-seven of the 
thirty-two {Competencies, and ^ 
■ (ft) Wotk Experieftce teacher-coordinators viewed twenty-seven o£ 
the thirty-two competencies as their sole respqnsibility 
while Diversified Cooperative Training teacher-coordinators 
viewed twent;y-five of the "thirty- two competencies as their 
sole responsibility. . > 

IMPLICATIONS 

' (1) The postulates provide, the foundation for building a tlieory 
of Worlc Experience and Diversified Cooperative Training pro- 
grams. Furthermore, these postulates hold implications fo^ 
all cooperative education research. ' . 
- (2) To use the accepted postulates as operant principles for both 
programs, one must recognize that how the teachers accomplish 
those principles is likely to involve different coordinalll: 
behaviors which are in patt plentiful^ in this study. 

(3) While there may be common acceptance of certain concepts, the 
degree of emphasis placed upon those concepts by teacher coor- 
dinators will vary according to program. 

(4) Most' of the competencies needed by teacher-coord inat^ors in both 
programs are common and might be developed jointly. 

(5) Teacher-coordinators in. both programs are failing to practice 
all of the theory of cooperative education as they manage their 
programs. 
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RECOMMENDATIONS 

' (i) All thirteen postulate© should be subjected to additional! 

study'-before they are converted into an educational program 
based on principles. 

(2) Further study should be directed toward developing a more 
completitf and precise delineation of concepts '^complementing the 

— » accepted postulates for each program. ^ 

. ' • ' ' 

(3) ' Teacher educators should present, instructional jnaterials re- 

* ' » ' * ^ 

lated to conraon basic concepts Recording to the priorities 
oi> those concepts as pferceived by the teacher^coordinatorsi 

(4) Currlculums \ieveloped for both groups of cooperative vocation- 
. -* al 'coordinators need to r.est ^he competencies which are either 

* 'addressed or identified here and in a collaborative way which 
. , ^ *^ is only implicitly treated in this study. 

*^ (5) Class meobership should include both Work Experience and 

Diversified Cooperative Training teacher-coordinators in a 
^ "now and there" setting rather than a "then and here" (University) 

setting so typical in teacher preparation models. 

(6) Teacher-coordinators in both p,rograms should be made aware of 
the advantages' of utilizing personnel and services available 
to them. t. 

(7) Efforts should be made to clarify the teacher-coordinators' 
♦ role conceptualization. ^ . 
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A. NEEDS ASSESSMENT 
TO DETERMINE COMMON AND UNIQUE TEACHING COMPETENCIES 
. ■ AS PERCEIVED BY ' 
" WORK EXPERIENCE & DIVERSIFIED COOPERATIVE .TRAINING TEACHER COORDINATORS 

iN THE STATE OF ttORIDA 

' JUNE,1975 , ' , ■ ' . 

INTRODUCTION ' • ^ - . *■ 

Since the Work Experience and Diversified Cooperative Training 
^eacher-coordlnators in Florida (more than nine hundred) are so scat- 
tered throughout the state, it is often Impractical for universities • 
to offer certification courses- specif Ically designed to meet the needs 
of these coordinators. Thus, it is common for Work Experience and 
Diversified Cooperatiye Training teacher-coordinators to complete cer- 
tification without ever having been in a class where their distinct 
needs were attended to in depth. Some question has been raised as to 
the effectiveness of this practice of generalizing class content across 
diverse disclplities. 

Attempts which have been made to attend to the unique needs of 
these coordinators Indicate that most of their expressed concerns reflect 
deficiencies in basic competencies which the literature suggests are 
needed fe^i Work Experience and Diversified Cooperative Training teacher- 
coordinatQ^^ Furthermore, when their expressed concerns are analyzed, 
fhe resulting problem is relat^ble to identified competency statements 
which may be but often are not associated with existing courses offered 
by universities. 

Prior to this study, no fcfrmal needs assessment had been conducted 

to gather data from in-service'' teacher-coordinators for the purpose of 
♦ 

identifying a list of competencies and relating them to experiences need- 
ed for teacher preparation or for certification. Teacher educator 

a 16 • 



frustrations have been compounded by the la.(.k of a formally establisVi- 
ed competency list with which to Instruct. / " , ' ^ 

The- resolution of these problems '..'5.4, viewed by the authors as a - , 
three phase task. This project concsi^ed only the first phase. Defin- ' • 

» 

ed, the objectives were to: 

(1) Identify teacher-coordinator competencies that are common 

to the Diversified Program Section units, and - • 

(2) identify teacher-coordinator competencies that are- unique to 
Individual programs comprising the Diversified Programs 
Section. — 

( 

Phase 2 objectives are to: 
"(1) identify the instructional materials/activities that complement 
the teacher-coordinator competencies identified in Phase 1, and 
<2) provide a resource listing for those competencies for which no 

Instructional materials are icriown to exist. 

V 

Phase ,3 objectives are to: • - 

(1) ii^ntify alternative Ways to assist in-service teacher-coordinators 
in their quest for certification and dissolvement of problems 

using the "product" from Phase 2, and 

(2) provide assistance to teacher-coordinators using the alternative 
actions identified." \ 

\ 

A BRIEF OF THE LITERATURE REVIEWED 

Literature specifically related to Work Experience and Diversified 
Cooperative Training as functioning Diversified Occupations programs in 
the state of Florida is at best sparsely ihtertwined within that liter- 
ature relating to cooperative education in general. The most common 

12 17 



element among .the various cooperative programs Is the pracMce of 
coordinating.^ Coordination can be defined as placing students on a 
Job within school hours under the supervlsiop of a teacher. At this 
point the common thread tends td branch Into numerous directlbris, 
especially In regard to Work Experience and. Diversified Cooperative 
Training programs. Vajrlables such as program purpose, local admin- 
istrative restrictions, state leadership, student poj>ulatlon, etc., 
weigh heavily and must be carefully analyzed prior to ipaking any as- 
sumptions meant to encompass both programs. 

Matters are further complicated when attempting to analyze liter- 
ature dlatrlbut6d nationally, for ^'one. painful reality... Is t he st icky 
problem of using terminology which coMunlcates and whlt:h at the same 
time avoids misuse and abuse of terms which have very special and 
specific meanings ^within certain disciplines/' ^ por this reason, the 
authors -caution any readers that terms, purposes, etc. within this work 
are common only to the Work Experience and. Diversified Cooperative 
Training programs In the State of Florida and any .attempt to generalize 
specific assumptions and findings of this project to programs of similar 
nature nationally might Invalidate such data. 

In June, 1970, ERIC, issued a publication titled > ^Review arid S ynthesis 

of Research on Cooperative Vocational Education . .(Research Series No. 60- 

VT 010 859) While much of the information presented in this publication , 

was useful, the most significant t:ontribution was the delineation of the 

"several stages" the authors followed in the establishing of competencies. 

These stages are Identified in the following excerpt: 

"The process of development of a scientific discipline m^y be viewed 
as consisting of several stages. First, basic concepts are formulat- 
ed, coinnunicated, and accepted Informally as guidelines for practice, 

• 18 ■ ' ' 
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but no well articulated theory has emerged. The sepond Stage is 
one in which selected postulates are tested as^lTea/l? of validat- 
ing or verifying some of the basic concepts^ Duriiig the third • , 
stage the basic concepts appear, cloaked with academic respectabi- 
lity... Research and development reathes a peak in the fourth 
■ - stage as theorists coordinate their efforts to transform the soft 
* theoretical structure, part by part, into a solid set of scientific 
■principles or laws. ' ' . 

...In any case, it a^ears that" the basic concepts of cooperative 
vocational education need to be logically organized, articulated, 
and subjected to systematic theory building with the establishment 
of- guiding principles.;. " 3 • »• 

^suming that cooperative education is in fact in need of "validat- 
ing or verifying soiae of the basic concepts" and, is in f set operating 
in stage two with, postulate testing* the next logical step, it' seemed 
reasonable to the authors that the establishiiiAnt of teacher-coordinator, 
competencies for Work Experience and Diversified Cooperative Trainirig 
was a -premature endeavor which had to be preoeeded by; 

(1) gathering^ and synthesizing basic concepts/elements from "a 

< # • 

literature review, 
' (2) assigning the basic conccptk/elements gathered to an approp- 

riate postulate, and - . 

(3) determining acceptance/rejection of the postulates and accom- - 

panlng concepts/elements. 
Only after thtf above mentioned steps had-.been. taken were the authors 
theorAtically able to establish those comjpetencies iieeded by teacher coor- 
dinators operating their programs within the framework of the accepted 
postulates and at this point only in broad goal like terms. 

All the literature reviewed has been suoinarized in Appendix B. This 
litWature is organized into thirteen sections wiiich reflect the assign- 
aent of the concepts/elements to appropriate postul-ates and cites the 
sources from which each .da derived, ^ 

\ 
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'QUESTIONKAIRE DESIGN 



The literature reviewed persuaded the authors that the necessary 
data could best be gathered through the use of two questionnaires. The 
first questionnaire (Appendix C) was categorized into thirteen postulate 
headings. Each of the thirteen postulate headings was further divided 

t 

into three sections* Section A was organized to ask teacher-coordinators 

to assess the postulate as either vital, important, taoderately important 

or unimportant. /Section B under each postulate was composed of the con-^ ^ 

cepts/elements Suggested by literatute and/or teacher-coordinators as 

/ ' i i " * ' 

component parts of the postulate. Teacher-coordinators were aske4 to 

7 • . -^L , 

checK those/ concepts/elements they felt werje important for successful 
program o)[^eration. Section C was designed-^ to secure the rank ordering 
of ^he^bnoepts/elements teacher-coordinators c|^ck6d in Section B of 
the* questionnaire. These data when cOnipared with the second questionnaire 
could serve as a base for a content validity study at a l^terdate. 

The second questionnaire (Appendix D> Wi^s a direcf outgrowth of the 
''<^ata presented in the first^estionnaire. Postulates and concepts to 
be tested by the teacher-coordinators were yritten into knowledge and 

performance competency statements. ^Thus, data gathered via the second 

'I 

Questionnaire proVided a needs assessment and incidentally additional 
iaiipport for or rejection of the basic postulates and concepts in the first 
questionnaire. In addition, the needs were assessed in teacher-coor- 
dinator cqtapetencies which could be related to the theoretical base* 
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SAMPLE IDENTIFICATION 

The first questionnaire was nailed to one hundred seventy Work 
Ejiperience and oj((e^hundred seventy Diversified Cooperative Training 
tJacher-coordinators in. Florida. Both Work Experience and Diversified , 
Cobperative Training teacher-coordinators were divided int;o.two groups. 
Twknty.Work Experi^e and twenty Diversified Cooperative Training 
telcher-coordinators were ldentifi^d_bxL«me-»^o*^ university 
pl^^sonnel as highly successful. They^e deferred to as Work Experience 
- Ba je (WEB) and Diversified Cooperative Training Base (DCTB) ^ One hun- 
dred fifty teacher-coordinators in each pri«ran were randoittly seleGted , 
with replacement from a total Usting of all in the population as provided 
by the- Florida State Department (Diversified Occupations Section) using 
the Table pf Random Nuabers developed by the Interstate Commerce Commis- 
• sion. These groups were referred to as the Work Experience Sample (WES) 
and the Diversified Cooperative Training Sample (DCTS) . 

Comparative analyses of responses were made among the six groups 
(the two additional groups will be discussed in Questionnaire II) in an 
effort to determine if there were differences between the Base. and Sample 
groups as- well as hetween Wbrk Experience and Diversified Cooperative 
Training coordinators in general. 

In the Support Tables section' of this study (Appendix A) , Base and 
i ' ' f - " 

Sample groupsybre combined and referred to under the general heading of 



Work Experience (WE) and Diversified Cooperative, Training (DCT) . , 

The second questionnaire was sent to an^dd^itioi^l one hundred 
.teacher-coordinators (fifty Work Experience and fifty riiverslfied Coop- 
erative Training). They were randomly selected from l/he remaining total 
.,8tate list using the Table of Random Ntmbers for ideii^ificatlon. 

21 : 
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Teachter-coordinators selected to participate in the first questionnaire 
were excluded from participation in the second questionnaire. 

Each^f the five Vocational Areas in the stat^ were represented in 
the sample.* The percentages of the sample selected are Jisted below and 
upon examination were found to be roughly proportionate to the total num- 
ber of teacher-coordinators In each area,. 



Area 


I 


14. 7Z 


Area 


II 


15 i 8% 


Area 


III 


16. IZ 


Area 


IV 


33.1% 


Area 


. V ► 


20.2% 



The teacher-coordinator response to both questionnaires" were accept- 
able. Sixty-five percent of the WEB group and sixty percent of thrBfeTB 
gro^ip returned the first queistionnaire. Sixty-eight percent of both^WES 
and DCTS groups responded to the same questionnaire. There was a" sixty- 
eight percent return when the WEB and WES^ groups were combined, and a sixty 
seven percent r,eturn when the DCTB and DCTS groups were combined. Fifty- 
eight percent of both Work Experience and Diversified Cooperative Training 
teacher-coordinators responded to the second questionnaire. The figures . 
on the following page report the various group responses. 



* Coordinator data for Area V included only Broward and Dadec counties 
as. the listing used for identification was incomplete at the time the 
sample was selected. * > 

' 2i ■ 
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GROUP RESPONSES 



NUMBER 
SENT 



NUMBER 
RETURNED 



PERCENT 
RETURNED 



FIRST QUESTIONiirAIRE 

WEB 

DCTB 

WES. , 

DCTS 

WE 

DCT 

i- ^ 

SECOND QUESTIONNAIRE 

WE 

DCT 



20 


13 


(14)* 


65% 


(70%)* 


.20 


12 




60% 




150 


102 


(103)* 


68% 


(69%)* 


150 


•■ 102 


(103)* 


68% 


(69%)* 


170 


. 115 


(117)* 


68% 


(69%)* 


170 


114 


(115)* 


67% 


(68%)* 


50 


29 


(32)* 


■ 58% 


(64%)* 


50 . 


29 




58% 





*Questionnalres i;eceived too late for use. 
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METHOD OP DATA ANALYSIS 

7 

The origlnj^l prospectus assumed the best approach to study the 
common and unique' elements of Work Experience and Diversified Cooperative 
Training programs was to conduct an ex post facto study. The perceptions 
of the Importance of liehtlf led competencies would-be regressed, on highly 
successful coordinators of Work Experience a^id Diversified Cooperative 
Training when -compared with the total populations respectively controlling 
for biographical differences. As the work progressed and .the findings of. 
the literature review yielded a questionnaire which was presented to the 
Advisory Board and district supervisors, the decision was reached to first 
arrange a set of theory building postulates together wlth^ explicit elements, 
The researchers agreed to report the data regagjlng the postulates la pe^r- 
centage ratings and finally by the priority r'aSk assigned them by the -. 



sai 



lmp^e. 



Having already identified the postulates and the elements, the re- 
searchers were fureher. Instructed to proceed with- the second questionnaire 
.since the product tV be gained would allow translating the elements into, 
near competency statements. Using inter judge reliability data and the 
board's input as a validity by experts measure, tke results produced 
created the thlrty^two element questionnaire wh^'ch was then field tested 
and mailed out within the month following the final meeting with the judges. 

If it proved that the decision to simply rank order the data of the 
second questionnaire and to report, the data from the first questionnaire 
in the manner previously described was not decisive, important or other- 
wise useful for the completion of .thp^ second and third phase of the project, 
an empirical analysis with significance levels could be completed at a. 
later date under separate funding. ■< 

^' \ .24 ' ■ ■ . 
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Consequently, this study neither reports the findings in terms of 
coefficients of 'coorelations on rank order data rfor does it' report sig- 
nificance level*. . Furthermore, the third part of the first questionnaire 
Is not correlated with the rank ordering of the thirty-two^ elements of 
^the second questionnaire. However it talces littl-e imagination %o see. 
the tongruence of the data "and where the. differences exist as presented 
in the introductory graphic" spresentations . Each introduces the. raw data 

^ \ 

\ 

in the six major segments of the two questionnaires. These summaries 
call attention to the common and unique elements and the ;percentage data 
allows to the satisfaction of tlfe researchers the data needed to proceed ' 
on the second phase of the project. \ • . 

However, there is data presented here that has nati^onal' implica-, 

/■ . ' - ^ 

tions.' The" findings of the importance of the advisoyy committees is ^ 

' ' ' 

contrary to three national studies for instance, and ^he data as presen- . 
ted here Is not "sufficiently decisive for choosing among r.Xternatiyes . 
Consequently;; it is recommended elsewhere in this report -that an empir- 
icaf analysis be made at a later date. Meanwhile, this report provides' 
baseline data for many working hypotheses and especially at this stage pf 
the development of Cooperative Vocational Eflucation Is best initially 
reported this way. 



/ 

. - / 



FINDINGS 



The^ report of the findings of this study Is divided Into t^ parts 

■• . » , * * 

represen^tlng first the raw data> and second support data to be found In 

'Appendix A, When possible a summary graph Is used to Introduce the fln4- 
» ' r' ' • ^ ^ • • * ' • . 
ings In each category* In addition, referenceaf to various tables In the, 

'Support Tables section, Appendix A, will be made when appropriate as^Tiio 
attempt has been made to verbalise the data since ifi is recorded and > 
readily accessible on. t^e tables. ( 

In several instances, specific postulates ^ elements, and/or compe- 
tency statements are referred to as "accepted" or "not accepted." A mini 
mini 50% positive^ response from the sample determined "accepted" data 
while data receiving less than the minimum 50X positive response was 
.deemed "unacceptable-" ' . > \^ \ 

'in addition, each item analyzed was classified as either Priority 1, 
2 or 3. Items classified as Priority 1 received a 50Z minimum "VITAL" 
response from the sample. Priority 2 items received the 50Z minimum 
"IMPORTANT" response, and Priority 3 items received the 50Z minimum re- 
sponse when, the "VITAL" and "IMPORTANT" sample responses were combined. 
(See Appendix C, Section A) 
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QUESTIONNAIRE I SECTION A 



; 



Twelve of the thirteen postulates submitted for teacherrcoordinator' 

approval were accepted by both groups. The major differences are found 

in the value assessment which , constituted the prioritizing ,i)f the postu- 

/ ■ . , • ^ ■ . ■ 

lates. The most obvious postulate differences based on percentage 

responnes are shown first on Graph I and then on .Table 1. / They" involve 
poijtulates II and IV. However, other differences were Idjbotified when 
the data was analyzed using group, combinations as is shovfn on Table 18 
(Appendix A). Postulates VI, VIII, and ix are primary examples.. Notice 
that postulate XII was not accepted regardless of the g^up combinations- 
used.' See Tables 7-18 in the Support Tables section (Appendix A), for 
additional data concerning Section A of Questionnaire I. ,• 
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QUESTIONNAIRE I SECTION B 



Both groups thowed differing perceptions of the conceptsZ-elements? 

which literature suggested as component parts of the thirteen postulates 
•8 there were various differences in the acceptance of the' concepts/ 
elements* / 

* ' . * ♦ 
While Table 2 reports the exact percentage of responses of the sam- 

pie to each concept/element, Graph ll provides the reader with a suaBnary 
of the percentage of responses, but nore Importaiitly, display* the con- 
siderable likeness of responses anong all four groups. However, the 
reader is encouraged to examine the following concepts/elements which 

t 

do reflect differences of at least 25%: ' 

Postiilate Concept /Element ^ 

I . .■ 4 , ' 

II Iv 3, 5, 7 

III ^ 

IV 3, 4 

V • 3, 4, 5, 6 

VI ,1. 3, 4, -6 

VII ' 1, 2, 3, 5 

VIII 3 

IX . . 1 
X- ' A 
XII . , i» 
XIII. 4, 5, 7 

It is Important to remember', that these percentages were determined 
on the basis of the number of cHeoJcs the specific concepts/elements were 
given by the various groups in the sample (Appendix C, Section B).^ 

See Tables 19-23 in the Support Tables section (Appendix A) for 
additional data concerning Section B of Questionnaire I. 
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QUESTIONHAIRE I SECTION C 

. All f groups showed differing perceptions as to the Importance 
of the, concepts/elements accepted as the mean rank ordering varied. 
Table 3 provides the data upon which this statement Is based. Notice 
specifically the concepts/elements In postulates III. VI., VII. IX. X. 
'Hi-^nd-XII— Mb8t-dlsturblng-ia-4:he_rank„gtyen_concept/e^^^ 
postulajte 3£II by the DCTB considering the fact that the postulate and 
the concept/element was rejected by that group In Section A and B of 
Questionnaire I. 

See Tables 24-50 In the' Support Tables section (Appendix A) for 
additional, data concerning Section C of Questionnaire I. 
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QUESTI0NHAI8E II SECTION I 

Work Experience teacher-coordinators accepted thirty of the thirty-^ 
two knowj/tdge competencies listed on Questionnaire II while Divejaglf^ed 
Cooperative Training teacher-coordinators accepted all thirty-two. 
(Appendix D, Section I) The two knowledge competencies not accepted by 
the Work Experience teacher-coordinators are numbers 3 and 28 on Table 4 
which reports the pex/centage of responses of both groups. ' 

Table 64 Is a listing of the priority given each knowledge competen- 
cy hhBed on percentage of responses. (Appendix A) On Table 64, notice 
competency numb,er8 3, 12, 14, 25, 28, and 30 for major differences be- 
tween the two groups. Hore Important than the differences In prioriti- 
zing Is the data provided on Tables 65 a^d 66. Table 65 provides the 
order of Importance of °the accepted knowledge competencies according to 
percentages based on Work Experience teacher-coordinator response, while 
Table 66 provides identical data for Diversified Cooperative Training • 
teacher-coordinators. 

See Tables 51-66 in the Support Tables section (Appendix A) for ad- 
ditional data confierning Section I of Questionnaire II. 
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QUESTIONHAIRE II SECTIDN II 



Work Experience teacher-rcoordinetors accepted thirty of the thirty- 
two practitioner competencies listed in Section II of Questionnaire II. 
(Appendix D) The two not accepted are n\mbeTB^3 and 28 on Table 5. Diver 
sified Cooperative Training teacher-coordinators did not accept nunibers 
3, 8, 23, 24, and 25 on Table 5. Additional differences between the two 
groups o^ teacher-coordinators are found in the ordering of accepted 
practitioner competencies. Thesecan be„ compared on Tables 68 and 69. 
(Appendix A) ^ 

See Tables 67-69 in the Support Tables section (Appei\dliic A) for 
additional data concerning Section II of Questionnaire II. 
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IMPLICATIONS 

/ 

!• The postulates provide the foundation upc^ wnlch to systematically ' 
build a solid theoretical baee for Work Experience and Diversified 

. Cooperative Training programs. Furthermore, these ppstulatesTiold . ' 

" ' , " • ■ ' ) 'J^ 

Implications for all Cooperative Education research. ' ' 5^' , 
2. Any attempt to Utilize the accepted postulates as operant princlr- 
pies for both programs? 'must be based ,ij^on the recognition that ad- 
. herence to those pri.nciples is likely to Involve different coordi- 

nator behaviors. 

^. While there may be common acceptance of certain concepts/elements i 
the degree of emphasis placed upon those concepts/elements by 
teaclie^r-coordlnators will vary according to program and therefore 
would suggest varying materials/activities. . „ • . 

4. Moat of the competencies needed by teapher-coofrdinators in both 
programs* can' be developed simultaneously. 

5. ' Teaclier-coordinators In both programs are falling to util^lze the 
cooperative theory of educati9n in program management. This study 

'does not explicitly treat why this failure exists.' ; 
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RECOMMENDATIONS 
Specific recommendations are that: 

1. All thirteen postulates should be subjected to addltlorial study so 
as to begin a conversion process which will produce .sound operant 
principles* ' ^ 

2. Further study should be directed- toward developing a more complete • 
^' and precise delineation of concepts complementing the accepted pos- 

. -vtulates for each j)rogram. ' 

3. Teacher educators should present instructional materials related to 
coi^n- basic concepts according to the priorities of those concepts/ 
el^emehts as perceived by the teacher-coordinators. 

A* Currlculums developed for both, groups of Cooperative- Vocational 

coordinators need to test tl:\e competencies which are either address- 
""^ed or identified in this study and in a collaborative way. Who should 
collaborate and to what Wtent is only implied in the study. 
>5. Class membership should include both Work Experience and Dlve?filfied 
Cooperative TralAirig- teacher-coordinators in a "now and theire*' set- 
tlttg rather thlm a "then and here" (University class) setting so 
typical in teacher preparation models. * . ^ 

6. Teacher-coorcfinators in botb programs should- be made aware 6f_the ' 
advantages of \itilizing personnel/services available to them. 

7/ Efforts should J)e made to clarify the tteacher-coordinators* role 
conceptualization. 

General recommendations are that: 

^1. A staclstical analysis be conducted on those postulates, concepts/ 
elements, and competencies IdentijEled in the findings to determine 

■ . 70 . ' 
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if there is a significant difference as perceived by teacher- i 
coordinators in the event that the data Is to be used beyond 
the intent of the original consumers » ile* teacher educator use 
in the State of Florida. 

2. Phase II of this project should be implemented vl^h the following 
specific objectives: 

i 

a. Assimilate whatever instructional materials and activities are 
available for each competency identified . «. 

b. Design pre/pcst assessment Instruments to accompany each com- 
petency identified for which the materials and activities now 
exist 

c. Subject each competency with accompanying instructional jnat- 
erials and activities (instructional models) to at. least one 

^ . form, of field testing by in-service teacher-coordinators 

d. RecommeTtd possible^ model for dissemination of all acceptable 
instructional models 

3. Phase III of this project, as suggested in the introduction should 
be reassessed after the completion of Phase II since some steps in 
both Phases II and III might be going on simultaneously. 
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NOTES 

Attachment B, Project Proposal # C4 015, "Common and llnique Teaching 

I, 

Competencies as Perceived by Work Expeijlence and Diversified Coopera- 
tlve Training Teacher-Coordinators in the State of Florida/* (trom 
September . 1, 1974 to June 30, 1975). Submitted to: Division of 
Vocational/Technical and Adult Education, Diversified Occupations 
Section, Tallahassee, Florida.. . 
ERIC Publication, Review and Synthesis of Research on Cooperative 
Vocational Education , ERIC Research^ Series Number 60 (VT 010 859, 
1970), p. 3. 

ERIC Publication, Review and Synthesis of Research on C ooperative 

Vocational Education , pp. 89f. 
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APPENDIX A 
SUPPORT TABLES DESCRIPTION 

All the Support Tables in this Appendix are divided into groups 
according to the questionnaire and section from which the data was 
derived. Each group of tables will be preceedcd by descriptions of 
the individual tables within that group which relate to the particu- 
lar questionnaire section' under consideration. The reader is en- 
couraged to examine the actual questionnaire copy presented in the 
Appendix prior to studying the data presented on the tables* 
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QUKSTtO;iNAXfUi I (APPI-riDIX c) 
SECTION? A , . - 



Tabic 7 '^Postulate Valu'?^ Assessment'* shows the number and percen- 
tage' of responses by nil four groups to each of the pos- 
tulates. On this table, the vital and irnportant categories 
are combined and the . moderately important and unimportan t 
.categories are combined. ■ 

Table 8 '"'Vital' Postulate Olrdering" places those postulates given 
* ^ tal assessment In order based on the percenta^^e of 
responses for each of the four groups. 

Table 9 '"Important' Postulate Ordering" places those postulates. - 
given an important assesnmcnt in order b^sed on the per- 
centage of responses for each of the four groups. ^ ' 

Table 10 Vital. + Important' Postulate Ordering" places those pos- 
tulate?; given a vital and/or important assessment, in or- 
der based on the Percentage of combined responses for 
each of the four groups. 

Table 11 "Ordering of Accepted Postulates." V\is table is divided 
into Priority 1, 2, and 3 cater.orics. A Priority 1 pos- 
tulate received a vital assessment by a minintim of SO/i of 
the respondents in each of the four groups. A Priority 2 
postulate received an imnortnnt , assessment b;/ the same 
p'inlmun percentage. A Priority 3 postulate received the 
minimum percen*'^,!^^ .listed above when the vital and imp or - 
" ^^^^ responses v«»re combined.^ Therefore, any postulate 
■ vhtcli received a minimum of 50%^ response as vital and/or 
, important is classli'ied as accepted; This table orders 
, those accepted postulates based on the percentage of ro- 
:?[ionsos for each of the four groups.' 

Table 12 "Croup Combinations, 'Vital 'Postulate /ssPvSSL-^cnt" shows 
tlie percentage of vital responses to thr« thirteen pos- 
ttilates based on various grot:p combinations. 

Table 13 "Group Coml>inations , 'Important' Postulate Asscs-sment" 

s)m\7s tiie percentage pf important responses to the thir- 
teen postulates based on various group con:bination^ . 

Table 1^4 "Grouo Combinatlgns , 'Vital + Important' Postulate Assess- 
ment" sho;:s the percentage of vital -f imortant responses 
* to the thirteen postulates biised on various r^oup coTiibina- 
tions. 

Table 15 "Ordering of Accented Postulates ^(Priority 1)" places 

those postulates given a Priority 1 assessment l.i order 
based on the percentage of responses from various r.roup 
combinations. 
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Tniilr; "^rdorlnn of Accoptod Pontu] nt^vis (Pr lorltr ?1 nror; 

tlfofjo oo3tulnte« r.Jvcn aPrlordty 2 nKscs«n;ent in otcIav 
• * :»n'^o*!^on t'lf n rcantn}»o oT r»-:ron''^cs from various ';roup 

Tnhl»-» 17 '•Ordo.ri.nr. of Acccnt'^jd PosttilntM (Prio.rit/ 3)'* ^>lnrcs 

those postulates f.iven a Priority' 3 asGcssn^j^nt tn order - 
h-asnd on the norccntar.G of resnonses fro^n various L'^^o^^P 
** conblnntions* , - - 

Tahl'ci li^* "nxitppnr:/ of Accepted Priority 1, 2, and 3 Postulates'* is 
a chedcilst of accepted postulates fron^ various f.roup 
conblnations categorized^ under the appropriate Priority 
colum* *^ 
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r)Oj:r'rrToN:iAH:K J (appkndix c) 
r>-- err ION u * 

Tnbie 10 ''Ordering of Concepts /lilenents*' places the concepts /cle- 
nents in order based on the percent ar,n of responses for 
eacli of the four grojjips* 



Tahie-20^ ^'ConceptsyEleinentirNot Accepted" Is a checklist of unac- 
cepted concepts /ej.einents based on percentages belou the 
50% rrdnlnun for each of the four groups. 



Table 21 



Table 22 



Table 23 



"Response to Con^qepts/Eleinents" sho:^s the nun&'er and perr 
. centage of responses to each concept /el STuent based on 
ious group combinations. 



var 



"Ordering of Concepts /Eleinents" places the concepts/ele- 
ments In order based on the percentage of responses fron 
varioas group combinations. 

" Concepts /Elenients Mot Accepted'* Is a checklist of -unac- 
cepted Mncepts/filements based on percentages below the 
50% minimum fron various group combinations- 
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Tabfe 31 



^a'".?TTrrrJAtUI-: .1 (A1^PE?T1)TX -C) . . • ' 

Tnblc "Uank of Con cents /Elements In Postiilntc T'* shows the rank 

each respondent assigned each concept /element In Postu- 
* late 1 based orf percentages froin ill four groiips. 

Table 25 ' "Rank of Concepts /Elements in Postulate II" repeats Tabic 
24 information for Postulate II, 

t 

^Tabl-j 26 "Rank of Concepts/Elements in PostiflaCe III," See des-- 
cription* of Table 24. " 

Tal)lfe 27 "Rank of Concepts/Elements in Postulate IV«" See des- 
cription of Table 24. i . • 

'Table 28 "l^ank of Concepts/Elements in Postulate V." See descrip- 
• • tion of Table 24.. 

Tabic 29 "Rank of Concepts/Elements in Postulate VI." See des- ; 
^ cription of Table 24. 

Table/ 30 "Kank of Concepts/Elements in Postulate VII." See des- 

crintion of Table 24. • 

<i * " ' 

"Pvank of Concepts /Elements in Postulate VIII." See das- 
- • cription of Table 24. 

Table; 32 "r.ank of Concepts /Elements in l^of^tulate IX." , Sea das- ^ 
' cription of Table 24. * 

Tabic' 33 "Kank of Concepts/Elements in Postulate X." See descrip- 
tion of Table 24. - 

Table 34 "Rank of Concepts/Element'sv in Postulate XI." See des- 

cription-of Table 24. \ - c 

Table 35 "Rank of Cbncepts/HlejWnts^ in Postulate XII. See des- 
cription^ of Table 24. \ . , , 

Table 36 "Hank of Concepts /Elements in Postulate XIII." ^ee -des- 
cription -of Table 24. 

• S ■ 

Ta^ le 37 "Combined Rank of Concepts/Elements 'in Postulate I*' s^aovs 
the rank each respondent assigned each con,cent/clcT.ont: in 
* Postulate I based on ;Dercentases from r,roun combinations. 

Tifiblc 38 ; "t:oml)ined F^nk of Concents/Elements in Postulate II" re- 
neats cTable 37 information for Postulnte II. ^ 

Table 39 "Combined 'Rank of Concepts /Elements in Postulate HI.". 

See description of Table 37. • ' - 

16G 
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Table AO 



Tabic 41 



Tablo A?' 



"Combined ^^an!c of Concents/niemcntn in Postulate TV.** 
See description of Table 37* ^ 

*'Con'2)incd ?ank of Concents /Elcincnto in rostuJate 
Sec description of Table 37. 

"Combined Rank of Conccpts/I-lerrcntf; in Postulate VI.*' 
Sec description of Table 37^ 



Tnlile A3; "Conbined PvanU of Concepts /Klenonts in Pos?^late VTI." 
.3ee description of Table 37, 

Table AA: "Conbinod Pank of Concepts/Klenents in Postulate VTIJ." 
Sec description of Table- 37. 

Tab?e A5 **Cojflbined Rank of Concepts /Elements in Postulate IX/* 
See description of Table 37, 

Table A6 . ''Conbined Rank of Concepts/EleTnents in. Postulate X." 
See description of Table 37, 

^ / 

Table A7 ; ''Conbined Rank of Conqents/rjeraents in Postulate XI.'* 
- See description of Tabje 37* / 

Table A8 **Comblned Rank of Cbnccpts/PAenents in Postulate XII.*' 
See de;>criotion of Table 37. 

Table A? **Conil)ined Rank of Con cert s/KJemonts in Postulate XIII." 
See description of Table 37. 

Table 30 * ^"''can ^'^ank of Concepts/FJencnts in Postulates I-XITI, 
' Croups Combined'* shows the nean of the ranks for the 
conblned aroups taken fron Tables 37-A9. 
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'JUK.STIiJ.^J.J.Mi"!: [T (APPKN'nrX I)) 

Tahl'^ 51 '^Priority 1 'Vital^ Knpwledp.e Connetcncv Stntoncnts" she:, 
the nuirber and percentage of v ital responses for K'orl: 
nxDdrience. 

Table 52 "Orderinr, o4 Priority i * Vital' Knnv:]edr,e Con^nctoncy Stat 
- nents" places those stritei!?cnts given n vital assessment 
In order b.ased on the percentage of responses for l\'ork 
Experience. . 

Table 53 "Priority '2 *Tnportant* Knouledre Competency Stateir^entJ^" 
shows the number and ner cent age of Ijpiportant responses 
for ^'ork Experience. 

Table 54 "Ordering .of Priority 2 ' 'Tniportant* Knowledge Competency 
Statements" ol aces those statements riven an Impor tant 
assessment In order based on the percentage of responses 
for l-Jork Experience. 

Table 55 "Priority 3 *Vltal + Important* Knowledge Competency 

Statements" shor-^s the number and percentage of vital + 
Important responses for^ VJork F.xperlence^ 

•Table 5fi • "Ordering of Priority 3 'Vital + Important* Knowledge 
Competency Statements" places those statements given a 
vital -f important assessment in order based on the per- 
centage of responses, for Woifk Experience. 

Table 57 "Priority 1 'Vital* Knowledge Competency St<^tements" show 
the number and percentage of vital responses for Diver- 
"jflfled Cooperative Training. 

Table 58 , "Ordering of Priority 1 'Vital* Knowledr.o Competency 

Statements" places those statements given a vital assess- 
ment in order based on, the percentage" of responses for ,^ 
Diversified Cooperative Training. 

Talkie 59 "Priority 2 'Important* Knowledge Competency Statements ' 
shows the number and percentage of important responses 
for Diversified Coonerative Training. 

Table .60 "Ordering of Priority 2 'Important' Kno'*Tiedge Competency 
Statements" places those statements given an i"ioortant 
assessment in order biiscd on the percentage of responses 
for Diversified Cooperative Training. 

Table 61 "Priority 3 'Vital + Important^ Knoiyled^ie Competency 

Statements" shows the numl)er and percentage of vital -t- 
important responses for Diversified Cooperative Training. 
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Tnhio r>? "MrdoHnr of I*riorlty '3 *Vtra1 + Tmnortant: ' Knov1r.ui;\^ 
Coninotoncy fitntoment?;" placff? rhn«o 'irnfcMnrinrs fdvon n 
viinl f Innoff nnt nssftsfjment ^r^ ^rd^r !..'>-><^^' on'th'^ -^or- 
ccnt.i^V 'nT^rosnonsGQ for Dlvov:! flof! ^ or n^^r.-^^ i vo '^'r-^it^Tn 

< 

loMn ^>'3 ''Knov.'if>df',o Competency Statenents Mot Accepted'* 1s n It.sr 
of unaccepted statements based on.percentar.es b^=^J.o^'T tV. 
50% minlmiim for each group. 

Table 64 "Svimpar^r of Priority 1, 2, and 3 Knowlednc Competency 
Stateroents'' is a chcckiiat of accented statements for 
both groups categorized under thp annroprlate Priority 
colunn. 

Table ^5 "Ordering of all Knovlodho Conpctencv Stato.rrcnt«^ Accord- 
in'; to Priorities" is a list of all accnpted con:>etoncv 
r>fatoro(nts under Priority 1,. 2, and 3 '*eadin;^s and' 
placCid/ in order based" on the ncrcentajjo of rcsnon«?^r. for 
/or': /Experience, . 

Table '*^>rdo^inr> ^1] Knovlrtdf^o Conoctency iSratPrq-otr* Accord-* 

in- itrt l'riorit:ies" is 'a list oS all accept<^^ corn/^toncv 
'^tV^tePK^nts under Priority 1^ 2, and 3 hendinr.*^" ard placed 
it) order based' on the percontaf.e of responses for l^lv(v:- 
sififd Coonetative Tralninp,* 
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OIIKSTfONMAT'M.: U (Ari')WHT.}| D) , . ' 

- ~ . 1 i • ■ . . 

r;\l)le fi? **l*rv:tioncr Competency SteteWntn Mnjr AcceptG^*' is n ILsf' 
of unaccepted practices b«»e<} on percent ases b*^lo^: the 30;; 
rluirim for botli groujps. 

" ^ ' * ' / 

Table 68 . ^'Ordcrinn of All' Practitioner Conpetencv^tet«ments" irs 



a list of all 4<'n(P^te4cy statements i^l^ced in order baaifd 
on the percentage of i^asponaes for l\fork Experience. 

\ \ ^ / 

Table 69 "Ordering of All Practitioner Coin^tency Statenents" is 

a list of all cdnpeten^y ata'tettient^ placed In order based 
on the per cent ag^ of reaponaea for Diversified Coopera- 
tive Training. 
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QUESnONNAIBI 11 (APPENDIX D) 



SECTION III 
TAlc 70 



"Perceptjro of Ratponslbllity Distribution" ahw the 
anlgnne^ of tespoiulbllitles akxordlng to four given 
h«ading» for Voxk Expariano*. \ 

T*l« 71 -Wdtnig of 'My Sole Rtsponslbillty' Steteraents" !• a 
Mit of all'teaponalblllty atateaenta accepted aa the 
cjoo^rd^natorU aola tesponalblllty placed In ojrder based 
on percentage, of reaponaer If r Work Experience. 

T*le 72 "Perception of Reeponalblllty Cfctstributlon" shows the 
esilgnaent of<responslbllltles aepsrdlng to four given 
heidlnga for W^ralfled Cooperii^ve Training. 

V ■ 

T*le 73 "Ordering of 'My Sole reaponalbl-liity' Statementa" Is a 
I llat of all reaponsiblllty st'ateiiiints accepted as the 
coordinator's aole reaponalblli^y 'placed in order based 
oh the percentage of responses foi^j\Diverslfled Coopera- 
tive" training. " "'.'^ ^ 
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APPSHDIX B ^ 

UTEKATCTE STBMAIT 

POSTULATE I 

ETIECTIVB PIOCIAM OPEIATIOII HBQDIBBS A OLEAI C0HCEPTUALI2ED WU AS 
PEtCEZVED BT THE TEACBEt-OOOIDIMAXDR ' 



"lhmrm-Mxm^mai>er of o thr ^l^wiat^ nhicfa lotatjjgjijdewad ^ 
Msentlal Ip copperatlviB vocationai (tatfcatlon. . .All of thaaa and 
other sttdi sfadlflcatlooa aza aaaential In oartalnJLnataBeaa and 
trlthln certain wcational technical edocatlon fields. However, out- 
side theae fielda ptogr«i deaivie and eptAliahed pattema are 
foundwhi^ do.not oonfom to ali thefe^cificationa... (11, p.5> 

Mt appears that the baaic conoipta o4f cooperative vocational 
education need to be logically organlaed, articulated, an^aid>Jee- 
ted to ayatenatic theory building. (11, p* 90) - 

•* 

"The coordinator's role waa dafiwid by. the expectations of certain 
^ i key people, ...coordinators, othfr teccfaen, achool admlnlatrators , 
I aad work si^pervlsors." (11, p. 78) . 

^ ' * 

• Umm (19J4), attenpting to datendne ooapetenciea for cooperative 
b^ntaa education teachera, aaked the inportance of ^•^"E 
' ledge^lA^f the legel t«aponaibllitiea.;..and found that lOOX of 

the teadier-educatora in th6 aaapla vleved thia knowledge aa aaaen- 
tial, 94Z of firat y^ar coordinators viewed the knowledge aa eaaen- 
cial, and 99Z of -thoae coordinatora with three or eore yeara teach- 
ing experience rated the knowledge aa ^aential." (49, p. 24) 

^S^liariy , Cotrell, at. id. found"; cohfiiMitlOn of this baaic prin- 
eipai in nuaeroua inatmcaa althouih hie atudy apcke Indirectly 
and via bits aUd pieoea of legal reaponalbilitiea auch aa wages, 
. working hours, etc. (47, paaain) 

- Woik Experience and Dlveraifiad Cooperative Training teaeher-coor'- 
dinatora aupport thia notion. A chedc of content for atate support- 
ed wotkahopa in^the auMsra ot 1973, 1974 (WE), and 1974 (DCT) 
found l*or lava a Main topic o£ oonoam. (42, 43, 40, paaaim) 

During the J«iuary, 1975 Mating of the State Advlaory/Planning 
CoMdttee In JadtaonvUla, Plorida, the deciaion waa nade to in- 
clude a aipiificant portion of the tine allocated for legal dis- 
cussions St the Orlando Confeienoe. 

"A ^orly coordinated cooperative vocational education program, 
becauae df ita viaible nature, atands thf chance of dla-harwmi- 
sing adiool and ooaMnity relatione audi f eater thm other we- 
thoda..." (9, p. 3) 

"A recent and apecific dsfinition of coordination aa it relates to 
cooperative vocational educetion, haa been provided by the U. S. 
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Office of Educatloii (1970:20y: 

Cmratnatlon liwol'ws a nogt of actl^tlM. Im addition to 
the prim actlYity of owrdlaatlag inatructlon in the school, 
ttid on th« job, eoordljiatlon My alKO Induda^^ but la not 
lifnltad to, atttdant zaendtaant md oriiintatlon, aurvay of 
anployeray orgaBlsatloii Md *oxk with advlaoxy comaltteaa, 
pazaiit coMNiltMlon, avaluatliim (follow-up) xaport writing, 
and aponaorahlp of youth orfaalsatlon actlTltlaa. (9, p. 2) 

^AAOtibla fmim concaminf tha aatdillahnKit and op^atlon of 
eoopa^attliM iPOcatlMial adueatlon prograM haa baan a aliorttfia of 
qtuOiflad paraottnal/' (9, p. 1) . C 

- • • ' ■ ' ' 

taadiar^coordlnator ia oonaldaxad tha kay ataff filtttc alnca 
War aha la nenally aaalgMd xaaponalbllity for oparatluft the 
f^gTM «id aolVlnt ptoblaM ralatad to It." (9, p. 2) 

"Thk aultlplldty of potential .prograa ^axitbltM aakaa It c|.aar 
tiiat a gxaat aaount of auppprt and axpartlaa are needed to coordi- 
nate a auccaaafttl prograa.** (9, p. 2) 

"Bedfem (1963:23) prior to laplemntlng •om evaluation aodal-- 
thoae to be erduatad need a dear underatandlng of Ita fu?poae. 
(9, p. 12) 0 

'^dfent (n. d.) Indudad In hla ataff evaluad^^techniquefl a 
to 'darlfy the parfonMUca a^ctatlona of the Indlvldud, 
1. e., mA» dutlea and reajponalbliltlaa clearer. (9, p. 11) 

He Mat '^oovraga affiliation with and active aupport of appro- 
priate prof eaalonalotganliatloto^^ P*. . 1 . 

When eoordlnatora wake aeked to ratik thirty-five araaa from leaat 
uadaratpod to Mat ondaratood, «ha area of leaat underatandlng was 
"wdaratwdlng the aacvloaa and pii>lleatlona of the ^rlean Voca- 
tloaal i^dAtloa." <50, p; 191) 

vrbm tmLly aa a aooroa of 9ccupatlond=£iMtenlng haa dadlned as 
It iMt Ittr plaoa aa the central productive liiatltutlon of aodaty 
Aa the chsnaea In |Mily «d mxkplMa took piece, the ediool be- 
gan to take on two ftmctlona: flrat, to provide oceupatlond 
tralnine...; and aeodind, to perfon aoM of, the educatlond actl- 
vltlea that were Mt o^eupatloliid but had been carried out to 
dlffarlttt dagnaa...ln the fandly.** (1, pp. 226-227)y 

"It la not only aoM ytoung people who need the nonintellectual por 
tlqna of education. It la dl.** (1, p. ,228) 

Cotrdl, at. d. (1972) found unaolaoua agraeMut aakmk dl aix 
prograw quaatlonad that 'Wntalnlng ethled atadarda expected 
of a profaaaiond educator" waa a teacher 'a raapooalblUty. 
(47, p. 99) 
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M .Mdiied .wKry pn)i» md hmuA points of vlw j 

hold for cooporttlvo odueatlott. (3/. P» 

lutut* of th. dl^«iji«*>'^';j^'^ 
SoMOM -kwl. » 

nood « jd> dtieription for tho DCI cbotdlnator." (39. p. '9) 

"Tho r«D MMloM with Jl« D«»l» yti -pot holpfol to . ^ 
iSloS^^^t Vn suppoMa to do.*' (oon^ftloa with Dlfc- 
tor. Woxk Rxporlonco Wotkohop. Wm - / — 
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5Ssm"»GRAM operAiioh uQoiiBS X, , 

^EBSONNEL OF OOUMtY AMD STATE VOCATIOMAL LEADERSHIP 

'•Th«y (toditr-coordlnatow) mt^ to wcognlw thtt • cpunwlor 
on the coirperatlv. .dttcitloo t««i cm.mtkm "^'T^ . 

tion by halpinf Mtwimt. sm th« in»«ct th^ th« ptyCholo^cal and 
social HwmMimM of tholr woxk •ctlTrltlo. In tho eoop«?«JJi« 
pxogrm MB h«t« on tliolr ftttwn cffifw* v^i pp. 

Cotrtll. at. «1. (1972) quMtlon«d a aaiipla population J^'" 
faront »oparatli.a ptogra«. A alfttlficant nu^x orp«rtlclpanta 
fro* aadi ol tha aix ataaa nmctad poaiUvaly Whan a«b jactfd to 
tiMi atataMnt. "l balif^ tba ancoaaaful 

atvdanta to guidanca Aooaaalov and othar apaeialiata. C*7. p. W 

LiM (W74) aakad Buainaaa Bdocacidn taadiar-coordina^ow to ?«act 
to tha atatwant, "Tha Buainaaa Educ^Km taadiar i^ll 
aehool gttidanca aanrtoaa md wiH coopirata with guidanca paraonnal 
md aeeunaatad tha following paxeantagaa: _ ^ ^ 

Taachar-adttcatox* 93X aaaantiai ; j 

Pirat yaar taachara ^ •"•"SS ua „ m 

Thraa pluB yaar taadiara _ 81% aaaantiai p. 22) 

••Comaelora ahould wotk nora cloaaly with cboparativa aducatlon pro- 
irana in incraaaing tha opportunitiaa for bringing achool and indtja- 
trr doaer togathar. for giving atudanta dlract guided work exper- 
iSce. for opining i» the sdu^el wiOlt f«^ 
for buainaaa «d Induatry to cam in..» (37, p. 62 J J . 

"Counaalora ahould aaaiat in curriculum davalopiiiv«t bacaiMj Jhey are 
in a key poaltion to identify atudanfc neada and waya in which ti»e 
curriculuB ia not oeating theM." (37, p. 63) 

Mn Ewalt, panel naAer Uated "good coBwunications between the 
State Depart«tnt, taachara, atudanta, and ei^loyaaa aa an JnP"^- 
wnt neceaaary to Inauya adequate prograa aueoaaa. (37, p. 60 j 

"The atite i^lan for vocational education detaila the apeciaca abbut 
i^JervJS Education and it ia the raaponaibility of the -taU direc- 
tor ot vocational adocatioo to cfaannal reaourcaa throush appropriate 
agandea for the previaidn of audi pYograM. (9, p. I5i 

-In practice, in-aervice education ia aa aadly naglerted in vocation- 
al education aa it ia in othar fielda of education. Many of the 
•apa in the proviaiioa of a raaponaiva in-aerilioe education program 
^er to be cauaed by a lack of oaada co-wnication a«mg reapon- 
sible partiea." (9. p. 15) ^ 

•'...(with) the potential ahortage of teadier-eoordinatora , it appears 
that new and atronger relationahipa between 1>«1«m» «J l^^'fj''^* 
state depart«nrr of educitlon, teaichar educatlon^titutionsT-and 
local education aganeiea will ba naadad to bring Aout f -J^.J^ 
praaervice and in-aervica taadiar aducatlon prograaa and certifice- 
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tlon •tmdarda." (9, p. 15) 

"If ontlmuin learning condition* «» to prevaii for students, in- 
service education Is an Important alwnt that cannot be treated \ 
lightly. Local sdiool adndnlstratocs should actively make their 
staff development needs knoim to stata officials who are charged 
with the responsibility of provldliig in-sarvlca education. 
(9, pp. 14-15) * 

"The field of vocational education talis for teachers with a wide 
range oi Ailltiea. INTORM/^IOH , and contacta that are not Squired 
of tha aassroom^teadtar...to aolva many practical ptobleras mj 
make nuMrous adjustMnta that demand a variety of Allltlea, MOR-^ 

MAtlON V apd personal relatlonahlpa." (5A, p. 1) 

•, » 

Roaaettl (1973) ranked thirty-five cpmpeteiiclea for which teachers 
Indicated the I£AST understanding and found that , "understanding of 
the functions of state vocational education personnel" ranked 8.5. 
He concluded that "obviously those oompetendea of high rank are the 
onea causing teadiers the most difficulty and ahould be atudled 
carefully." (50, pp. 191-192) 

NuMrous participants exposed to ten one-hour "rap iesslons" with 
the State Department ccnaultant made various coa^nts best sumnar- 
Ited as , "I learned nets about what I was supposed to dp and why I m 
having problems from the 'rap aeaalona' with Mr. Davis... (Anonymous 
written evaluatipas of Wotkahop, Work Experience Workahop, 1973) 

"Xnvolvemwit of apecial ataff menbers such as school psychologists , 
school nurse, and other social agtfhciea may be neceaaary. (12, p. 27 J 

-"...compared the rolea of oounsalors and eodrdinators with respect 
to counseling functions. As one might expect, the roles of.Qounse- 
lors and coordinatow overlapped in many actlvitlea. It was? .found 
that the coordinator rather than the counselors do most of th« 
counseling of the cooperatlvm vocational atudents, and the flndlnga 
of th« itudy stressed the importince of good communication between 
counselors and coordinators." (U, p. 78) 

••The^cobrdinator's role was defined by the expectatloiS:of certain 
key people* in this case coordinators, other teachers, school admin- 
istrators, and wark aupervisbrs." (U, pp. 78^79) 
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POSTULATE III 

THE TBACHER-COORDINATOR'S BEHAVIOR AND ATTITUDE IS REFLECTED IN THE 
BEHAVIOR AND ATTITUDE OF HIS STUDEHTS 

"'The actions , word* and habits of a Caacher shoiild serve »M an exam- 
ple In the deveiopMnt of students. The quality and quantity of the 
wfl^ done by students.. .reflect the standards set and maintained by 
the teadher." (54, p. 1) , 

"...when the exanples we set by our dtfto-'dtQt actions Is unaccept- 
able, we are fldbber^asted when the youngsters, emulate our behavior 
and don't listen to our good words. As a vocational teadier you 
have probably dlsoovered the ease with which you can fall into this 
trap-ln^ress p^ipple with out words, but with prolonged exposure, they 
see through 4)uir words and take cuss fton our iictlons." (3, p. 39) 

'*Hell there are som things you . (vbcmtloiiei fceadiers) can dOeesYou 
can consistently demonstrate a pattern of behavior which, esvlll 
assure hln the nost llkeilhood of success.^ (3» 40) 

"Your students wlll„ formulate their own conciual6ne Aout your va- 
lues. And they enidate what they formulate." (3, p. 40) 

"No performance-based approach.. .will argue that Uaehlng competence 
Is comprised solely of cognitive and^^sychomotor skills. Attitudes, 
values, interests, preferences, and #ie like ere at least as Impor- 
t«t to this competent teadier iu cognitive and psydiomotdr abillty- 
perhaps more so." (19, p. 17) 

"In spite of good Intentions, even cofbined with good intention- 
achieving skills, a teadter's efforts will often produce .unfotseen 
detrimental and beneficial results with students... It is imperative 
that... teacher education programs promote this third competency 
(teadters muat have the ability to detect the unanticipated effects 
of their instruction) {<^-t without it there is too much danger that 
teachers m^r. . .promote haxmfid side effects...** (19, p. 55) 

"Other coiq>etencles and Ailltles of a personal nature are consi- 
dered li^>ortant by Keufman, et< In general, they conclude that 
the teacher-coordinator. ..should. i. project a positive, Caring, and 
accepting attitude." (9, p. 7) 

"The almost unavoidable conclusion of a comprehensive study of self- 
concept of ability and sdiool success was that U is the teacher's 
attitudes and opinions regarding his students has a^ significant 
influence on their. success in 8diool." -<54, p. -47) — 

-"The key to building positive and realistic self-images in students 
lie largely in what the teacher believes d>out himself and his 
students. These beliefs not only determine the teadier *s behavior, 
but are transmitted to the students and Influence their performance 
as well." (24, p. ,48) 

••if the teadier genuinely values and respects students, it will be 
reflected in everything he does... When students feel that teachers 
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value and respect them, they are likely to value and respect their- 
selves.'^ (24, p. 53) 

"Level of Job responsibility also had a positive Impact fn Improvlnp 
h student's attitude toward school/' (23, p. IS) 

"A belief that a teacher-coordinator should set an exaqiple of per- 
sonal work habits and character t^ich the OF student can emulate. *' 
(52, p, 5) 

"Variables such as t^eacher*a personality ,.. .types of students being 
servedji..cm affect the selection of thW toost effective method of 
instruction for each teacher and situation." (12, p.* 26) 

"Variation in pupil achievement Jean be related to variations in 
teadier performance and that a particular tea.cher affects pupils* 
differently. There are a variety of good teachers - who are suited 
by ten^crament and training to teach different groups of students." 
(12, p. 30) . p' 

"There appears to be tht^ee crucial aspects of the teacher's rela- 
tionship with, his students... his attitude towards them. ..The attir 
tudes which the teacher brings to the classroom are fostered and 
reinforced by his personal characteristics and his interaction with 
his students. His success in approaching the youth as a teacher and 
as a person is contingent upon the projection of a positive, accept- 
ing, and caring attitude. Any negative emotions on his part are 
inevitably cofnmunlcated to the students in subtle but lethal forms. 
The examination of attitude will focus on the regard the teacher 
has for his students personally, socially, and academlcallv." 
(11, p. 73) 
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POSTULATE IV . 

2T:FKCriVin.Y OIM-RATING PROGRAMS ARE STRUCTURED T:J AG'CbRnA:>ICK \nTA 
STATE AN^ COUNTY STAl^DARDS AND GUIDRLIMES 

"Coordinators ahm a lack of courage to adhere to standards,'* 
(8, p. 12) 

"In readilng our conclusions fed recommendations, we corisldcredAthc 
following possible alternatives or solutions, • •Adjvwting-.schcdulcs 
and practices followed by schools In supervising placement and In- 
struction In order to alioi^7)altemative coo rdlnatlve procedures 
that satisfy employer preferences In specific local situations." 
(34, p- ,35) 

Unanimously agreed upon by all .^Ix coo]>erative programs participa- 
ting In the stqdy: ' 

"I believe the successful teachertcoordlnator will: procure 
clearance from the school administration to conduct school- 
community relations. (47, p. 90) 

express a philosophy consistent with that of tHe vocational 

staff... (47, o. .91) 

obtain approval from school administration for establishing 
a student vocational organization. «. (47, p. 94) 
/ contact state leadership regarding the steps to be follofved In 
organizing a student vocational 'organization. • . (47, p. 94) 

"The practice of using dh eventual career goal was questloncci. This 
practice was viewed as dishonest since a persbn*a work life consisted 
... (39, p. 2) ' 

"•..However this docs not mean that all Work Experience students 
would be channeled In. The main polnfc was that too many standards 
would keep out students who could benefit. from the program..." 
(39, pp. 17-18) V 

"The accreditation standards must relate to program stacldards and 
they do not now." (39, p. 4) 

Student selection criteria: 

"Students who have a career objective. 
Students who plan to attend a>llege.. . 
^Students who are making passing grades..." (30, p. 9) 

"l^en guidance personnel select students who are not ready t able, 
and willing, the program may be viewed as a dumping ground. The 
emerging concept of curriculum development in cooperative vocational 
education reflects a somewhat .different perception' of the roles £>f 
the community survey and vocational guidance. The community sur- 
vey remains... important... but first is an investigation to provide 
Information about the student clientele. A key concept in this 
revised theoretical pattern lis the identification rather than the 
selection of students." (11, p. 11) 
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POSTULATE V • ^ . 

ACCURATE l^SESSmm/EVidJmimaS DEPENDENT ON DATA COOPERATIVELY 

CATIIKREP FROM /\LL PERSONNKL INVO^?D WITH THE PROGRAM I-LEMf^NT 8ET.MG 
ASSESSED/EVALUATED ' * ./^ 

All six programs agrec<i: . 

"Maintain woyking relationships with the faculty and administra- 
tion \ , 
maintain working relationships with school supporting staff 
throu^ copperation and mutual effort , 

engage in cooperative evaluation of achievement with students." 
(47. p- 155) 

* 

"Xhe liusiness Education teacher willy develop and maintain profession- 
al^ workinp relationships vith teachers » administrative personnel, ^ 
and school strff.. 

Teacher educators ^93X essential 

First year teachers 89X essential 

Three plus year teachers fl6Z essential** (A9, n. 21) 

•'.••hut we must remember we are talking about changing people x^Mch 
includes., .school administrators, county directors, as well as exist- 
ing structures within, such institutions as ^e State Hepartment of * 
Education.*" (39, p. 10) , , " . 

"Harold R; Wallace suggests that the Cushman situdy researd>ors might 
have recommended that in promoting and developing the program the 
prospective employers should be^ persuasively encburafted to accept 
the philosophy that a sacrifice of the usual productivity for educa- 
tional significance might be necessary and to view their role as* an 
educational one, helping them to see themselves as part of the 'do^^- 
town faculty.'" (11, p. 26) 

"A belief that students, sdiool personnel, and the business communis 
ty should all play a part In curriculum development and instruction." 
(53, p. 2) 

"A feeling that the teacher-coordinator works, as do other faculty 
members > as a member of a guidance team in the school." (53, p. 4) 

"A conviction that the teacher-coordinator should build and maintain 
harmonious relationships amon^ all grouns Involved in the..." 
(53, p. 6) 

"A fcellnr, that, since student, employer, and teacher-coordinator 
wj.ll be involved in making on-the-job training beneficial, all three 
should work together in planning on-the-job learning experiences." 
(53, p. 6.) * ' ' , , y 

"A belief that all vocational programs .have many common goals ax\^ ^ I 
prohlft«».<; and tho.rofor^. require cordial rfilotionshins amonj pnrsonnci 
in the various vocational s^ervices." (53, p. 7) j ^ 
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bojloT that' a fclcse, cooperative working ralatlonr.hip of thn 
coor<!inat(^r vLth faculty raeniljers and scliool ndminf strntors rosuLtn ' 
In hotter fulfillncnt of the purposes of the projircinl'' (53, 7) 

"\ belief that...t!ic coordinator should nartlclpntc in oxtrn- 
curricular acttx^tiea nnd other school duties..." (53, p» 

'*A belief that the_coardlnator should cooperate with local officials 
in offftrlpg specially designed classes for disadvantaged youth," 
,(53, p. 10)- . ' ^ , 

"Krrployer ratlnps of individual students had significant inpact on 
the attitudes of both the students and the e^mployers. For students, 
a higher rating hy the employer yas associated with greater Joh satis 
faction. Tor employers, a highey average rating of an employer's ^ 
students was associated with a higher rating of overall progi^am 
quality." (23, p. 3) ^ 

"The problems^ of disadvantaged youth are so numerous and diverse 
that they need guidance assistance frequently. . .Kveryone in the 
school staf if ^should assist... and should be familiar with special 
techniques of counseling." (12, n. 36) 

"Guidance people and psychologists have done so iruch work in devel- 
opment of instructional materials relating to the broad objective of 
career development, that it would be unfortunate if cooperative pro- 
gram coordinators were to attempt* to develop their cr^m materials 
without utilizing the available resources." (10, p. 18) 
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POSTULATE VI 

GOOD EirDHOT LEARNING nXPERIEflCES ARE NOT RESTRICTI-n TO TlIK YOKiM. 
SaiOOL .SKTTIMG KU) TIMC SCHEDULE AND INCLIJDE TKAainR-COORDIMATOP 

if!VOLVi::ii::n: 

The main theme in the irtlde Is that fflndly and work Institutions 
Uawe dianged causing sdtool to have to accept some of die parent 
tesponsibilities. Implications are that teacher-coordinators must 
be Hilling to go the extra dla. (1, passim) 

One rccoiimiidatlpn from a seventeen wcnibcr group for rural and inner- 
city environments was "Conduct li»otructlon In non-school settings." 
(34. p. 51) 

"Physical stamina... are implied from the specific qualifications they 
(panel) recomrosnded." (37, p. r5) 

"The total opmmunity must serve as one large and diverse classroom. 
The dynamic forces in the community should be used as opportunities 
for leamlng...resources...should be used to provide valuable learn- 
ing experiences for tha students." (37, p. 7*) 

"A belief that co-currlcular actf -^ties often reinforce tedmiqucs 
and theories presented in the classroom." (52, p. 3) 

All six programs said the coordinat::r should "sponsor employer- 
student learner banquet for the vocational program." (47, p. 92) 

"There is an x)bvious need for home improvement projects in the inner- 
city. Teachers should consider the possibilities of scheduling shop 
or laboratory practice sessions at student homes. As the youths be- 
come involved with such projects they will feel proud of their work 
and make a special effort..." (12, p. 4) 

"Contact with parents (black/mothers) are important to gain parental 
support for the program and/or discuss problems Ihe students are 
having in school..." (12,- p. 9) 

"The Influence of teachers beyond the dassrppm is limitecj. Some 
suggestions as to possible ^ncans of improving this situation in- 
clude,: , ' . 

- .home visits and conferences. 

organised recreational an/J money* making projects 

adult vocational classes for parents 

extended school day" (12, p. 14) 

"Rapport in the classroom is miich easier if contact is made outside 
of class in some kind of meeting other than for discipline or, rc- ^ . 
outred make-up..." (12, p.', 17) 

Principles and nractices useful in counseling: 

"Hxposc. students to a variety of success models of young adults 
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I>evelp4"> skill In hearing non-verbal communications. This comes 
. x/lth...Vn<y'ried)E;e of his home environment../' (12, p. 18) 

"Attention and Interest of the students can be obtjinGd thronr.'^ ree- 
lected aspects of their priot experiences* . ." (12, p. 27) 

"Tlie use af materials which derive from and deal with the real life 
of the learners can result in increased motivation to learn. This 
is v/hy dt is so important for teachers to.loiow the fatdly, community 
and youth diaracterlstics of the disadvantaged...'* (12, p. 27) 

■ • /■■ . ■ . 

"...aM not mind dose^ contact with them (.students) nor the extra 
over yine that must K 8nefnt,.V^ — ^C12^ p* 30) - 

"St^idents^ regardless of background and training, seem to appreciate 
willljig, concerned, ready-to-put-in-extrartime teadiers." (12, p. 20) 

"The first thing you have to realize is that the teacher-cooxdinntor 
Is the backbone <o£ a cooperative program. You have^ to be willing 
to give them the extra special training because they, have to care. 
They have to care so much that it hurts; that they are willing tc 
go the extra mile, because you can't inspire students, you can't 
make them. .. unless yofthave a teacher ♦.'.you've got to have top- 
grade teachers.'* (11, p. 71) 
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KELKVANT a/URICULUM IS THAT '.nilCH IS ATTUNKD T() IHDTVTW.'AL 'IKF.DS or 

stn)!:N'TS. 

"...tlift nw thins is nicetinn the needs of hdds and there Is nlfntv 
of prestige in dolnR so... but, first let's h.ivR fioort r^oals In r.cn- 
jjurable terms v;hlcS vlll produce good data to allm? us to nakc sen- 
sible .1udp,ci!ients." (39,. p. 12) .'f 

"Th2 content of general related instruction should be modified to 
reflect more accurately the needs of the s'tudents." (46, p. 2) 

"Remedial reading starts with a patient and mtich more thoroiich test- 
ing (diagnosis) than is done Vith normal readers. A lot of effort 
is made in trying. to pinpoint -specific difficulties. Remedial 
teadiing depends on rapport between the teacher and the student. 
The remedial nrocess ts really a counselinp situation. Teaching 
methods are not |the same. The attltiide of the teacher is extreirely 

important. ' . ^ 

Remedial teaching is essentially individual, but this doMn t mean 
that there is a necessity for one-to-one setun at all times. Small- 
group activities can in effect be Individualized teachin?,. 
The teacher miist see a need for special effort on his part, and he 
can do so. only if he is confident that he can make some progress 
with even the most poorly prepared students. 

Students who need remedial work in readinp tend to be frustrated, 
fearful^ over-aggressive, or sometimes resort to an apathetic coo- 
ping out." (17, pp. 1, 2) . ' 

"The use of some materials currently available rests on the assump- 
tion that experienced coordinators are capable of developing materials 
which a student can vae for individual study." (10, p. 9) 

"It would be a mistake for the coordinator to assume that his students 
arej-ike all other students, his training sponsors like all other 
training sponsors, and that he is Justified in usinf, the copy, cut 
and paste approach to develop the Instructional content for his 
individual, program. " (10, p. 15) 

"Especially in the rural setting, the broad spectrum of student 
careers indicates the need for an Individualized program in voca- 
tional education." (10, p. 20) ^ 

"TWO important considerations in planning vocational curriculum goals 
ate the individual needs and motives and the occupational requisites 
of employment.'' (io, p. 20) 

"Kn«#ledge of the characteristics and envlronftental backgrounds of 
the students enables the teadier to cope... and to plan appropriate 
courses of action." (12, p. 1) 

"Effective teaching of disadvantaged youth requires a high degree of 
teacher insight." (12, p. 1) 
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"In reality there Is no substitute for cach.tescher Identlfylnj; the 
diar.ictcri'^tfcs v-md backgrounds of his or Iicr students, • /riicnc vnrin- 
bles vary from rity' to city and even within cities." (12, p. 2) 

"Th^ une of standardized tests with dl.^advan taped youth has the fol- 
lowing llTnitatlons:;>. They may not provide reliable dlf feri?ntia^tiofi 
In the range of mlnoHty groins may be quite different from that of 
the standardlEation and validation groups," (12, fi, 15> 

' ' • ^ *\ 

"Tlie usual irethods of testing and test Interpretation are not likely 
to be of value with the cultOyidly deprived. Paper and pencil tests 
that reqtilre Interpretation oi wrlting in order to respond see:n un- 
suited for working ^^th the socially disadvantaged. The nature and 
the noma of personality inventories seem to render them of little 
value with youngsters who are predominately from Icr/er classes. In- 
genuity and creativeness on the part of the counselors. and <rthers 
who worlc with the socially different seetn .to be the Imiredlate re- 
quirements," (12, p, 16) 

"Develop a curriculum based on the needs, interests, and ability 
levels of the student and focused on his or her positive values,^' 
(12, p, 18) 

•*Tlie teacher should know how to diagnose learning disabilities ond 
have the ability to individualize instruction," (12, p, 32) 

"Use student input in identifying and/ or planning and/or modifying 
learning activities: 

Teacher edu'^ators 712 essential 

First year teachers 56Z essential 

Three plus year teachers 68% essential 
Constnict pre-tests to identify student entry-level^ skills:: 

Teacher educators 792 essential 

V First year teachers 392 essential 

Three plus year teachers 652 essential 
Select commercially prepared tests in Business Education: 

Teacher educators 572 essential 

First year teachers 282 essential 

Three plus year teachers .322 essential 
Administer teacherrdeveloped or commercially prepared evaluation > 
instruments under test conditions conducive to obtaining reliable 
results: 

Teadier educators 792 essential . 

First year teachers 222 essential 

Tliree plus year teachers 702 essential 
Analyze test results against the stated objectives: 
Teacher educators lOOt essential 

First year teachers 672 essential 

T!iree plus year teachers 862 essential" (49, pp. 12, 17) 

All six groups, accepted: 

".., determine groiip and individual lesiming experiences for the 
unit based on individual differences of students (p, 75) and ^ 
present information by the use of individualized instruction," 
(47, p, 78) V 
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"CurrlciiluTii content should be based on the needs of students and 
of the business community/' (52t p. 2) 

"Mo attempt Is made to organize the general course content to meet 
the needs of the student-learners in the community. Testbook hrad- 
infis furnish any^ course outline that night be required. Individual 
instruction at the training station^ as well as in the/ classroom, 
tends tO' be minimal and not organized to meet the needs of the stu- 
dent learner at the specific training station. It is^not difficult 
to see that counselors and other teachers refer to thp program stu*. 
'dents of low ability or those who vtiy need Jobs. All sight is lost 
of the vocational objectives j Lf Jtff and It becomes a welfare or deans 
prog^ram.'* (8> p. 6) 
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POSTULATE VIII ' 
(JOMMUNITY ELEJffiirrS (BUSINESS, SOCIAL INSTITUTIONS) AND COOPERATIVE 
EDUCATION PROGRAMS JOINTLY ASSUME RESPONSIBILITY FOR PREPARING STU- 
DENTS TO BECOME CONTRIBUTING FACTORS IN THE GROWTH AND DEVELOPMENT 
OF THE 00>f1UNITY 

"In ^various publication* and dasaXDom Instruction on Cooperative 
Training Programs, an advisory coamlttee for eadi program ia almoat 
unequivocally prescribed as eaaehtial for any 'prograe. Thoae per- 
sons first entering the field natturally want to follow the accepted 
procedure, but due to the many dtiunda on a coordlnator*a tlne« may 
actually be able to do only those actions which are essential to a 
pnigranr" (56, p7~l) - . 

/ 

"It is the function of the State Depairtaent to encourage increased 
recognition and utilization of conminity resourccp ill program devel- 
opment and Inplementatiort." (25, p. '2)' 

'*Increw«d tmphMlt on conmnltty jLnvolvfiiefit md dlrtct participation 
in instruction in the educational proceaa places school personnel in 
managerial rather than operative roles/* (S, p« 1) 

^'Occupational education prograns are comprised of many people work- 
ing together toward comon goals.'* (4, p. 3) 

*'The teacher-coordinator should be a 'director of learning* drawinc 
on a variety of resources and individuals to direct a program, • .The 
resources of the sdiool, the community, and the employment situation 
are used to provide a relevant effective vocational learning exper- 
iehce." (37, p. 26) 

"The task forces recotmnend that in our efforts to extend programs to 
the disadvantaged, we should draw on the community action groups, 
audi as th^ Urban League.;. to better understand the needs of groups 
we are trying to serve and enlist their support for programs. It 
was also suggested that various community agendes^-^the Emplbymcnt 
Service, the Small Btislness Administration, etc., can provide ser- 
vices which will contribute to the effectiveness of cooperative pro- 
gr«s."r (37, pp. 31-32) 

"Local guidance counselors/ city and county governmental offices, 
health departments, welfare agencies, and census data are sources 
of specific information for each city and school." (12, p. 2) 

"Although vocational teachers cannot solve all of the problems of 
their students, they should be aware of local, state and federal 
sources of help." (12, p. 6) * ^ 

"The task of converting the potential dropout... is a ditficult... 
task, which cannot be done alone. Vocational teadiers must enlist 
the support of industry, and community , dvlc, federal »nnd state 
agencies, as well aa other school staff members. . .Meeting of repfe- 
" sentativea from the respective agencies should be held to develop 
goals and plan waya and means of accomplishing them." (12, p. 15) 




••iitdeiil«inlhR currttuluw... consideration should be Riven to the 
following principle: Patent., students, Industry, and coinmmtty and 
social ay.enc tea should be involved In planning the curriculum. 
(12. p. 20) : 



"The teacher shouldTave tha ability to work' with industry in the 
business world in gaining acceptance of disadvantafied students. 
a2.T>» 32) . . 

"The teacher should have the ability to identify local, state, and 
federal service pro«raw which can aid the disadvantaged. _(12. p. 32} 

"Job opportunities can b. identified with the aid of an industry 
•adviaoty committee, written surveyf . and U. S. Department of Labor . 
employment outlook reports." (12. p. 7) 

"A local advisory committee can assist greatly in encouraging indus- 
^ try to visit classes and deimmstrate skills. (12. p. 29) 

"The principal barrier to achievlig labor participation in cooperative 
education and therefore their iv^ipxt is the ladt of involvement of 
labor in planning prograna." ♦(34. p. 59) ^ 

"Employers and labor representatives remained adamant regarding 'the 
fjlure of the public schools to establish contacts with 
. indusriy and labor' aa'^tjie chief barrier to education's participation 
in cooperative educatioi^." '(34 p. 59) 

"Strategies which received greatest support for increasing employer 
and union participation mauded mounting a public information program 
- directed toward business and industry and appointing labor represent- 
atives on advisory committees." (34 p« 59)' t 

"The theme selected for the conference. 'Expansion Through Involve- 
nwit.' highlighted the primary concern in giving expression to the 
Scipt of partnership between education and Industry in the affair 
of education people for effective membership in the .Jof^'. ^ 

This partnership may be deacribed as involving those who direct In 
strurtion in the schools, those who provide learning l^^-^o'^" J" 
the employing community and those who influ*nce placement opportuni- 
ties, primarily by the labor union community. (3A. p. li 

"Cooperative education teacher-coordinators do not utilise available 
community resources in performing their Job development function. 
(34. p. 53) 

"Employers, union Iteaders. and community leaders who can impact on 
thrdecislon-makers in business and labor generally are not involved 
m cooperative education decision-making, or in the planning process 
" related thereto." (34. p. 53) 

"Teadier trainees should have experience in working t-?ith community 
and/or business . advisory groups." (32. p. 26) 
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Advisory Coiii«ltt«e (P-5,051-level l-b): There Is evidence that a 
dlstrlct-vlde advisory coradttee assists In program development and 
evaluation/' (26, Instruction eV ^ 

"Advisory Committee (P-5,052-level There Is evidence that an 

tndlv1.di«l prof,rnm ndvli^ory conndtteeXasslsts In program development 
and evaluation/* (26, Instruction ¥)/ 

''Understanding of the purpose and func^on of advisory boards" rankfid 
eleveiith In a list of thlrty-flve from least to most understandings. 
(50, p. 192) ^ 

Teacher educators, first year teachers and three plijs yeai; teachers 
contributed the foll&irlng percentages vhen responding to, ''utilizes 
the services of an advisory comqdttee In determining curriculum needs; 
Teacher educators 57Z essential 

First year teadvers 6 IZ essential 

Three year plus teachers 40Z essential" (A9, p. 11) 

"The Importance of an advisory council cannot be too sttongly stressed! 
It glv«s those selected a diance to participate In the program. The 
program gains at least five to eight more public relatlonf people to 
help promote It, The teacher-coordinator hajs a chance to get feed- 
back concerning Ideas and problems as they might arise." (15, p. 15) ^ 
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cu:AP.t.Y ()rn ii;i» TiiAfunKi viwn fok a STdmiNT'.s vo^iatiomal KXiM!i^ii::i(J!:n 
f;iTi:rpr):r; niiccn.jrjnn, imux^uam opkratton 

Heasons riven for nrohlcms coordinators wer(^ havlnp,: 

"Any specific instrutetlort at the trainini^ station is not Sa^cc! • 
on a job description or step by step tralnins^ nlan. Individual 
instruction in the clsssroom takes the form of v^orlchooks and 
scrapbooks. 

The job description or tralnln| plan at the training station is 
nonexistetft^or very skimpy; consequently , h'uslnessmervrhave^the 
idea that the program is more;^x^rk experience than voc^ational 
education.'* (8* p^ 6) 

**Vfrlttcn% raining agreement, ^o student shall participate in the 
program until there has been made a written ttaipinp. agreeirient sl.(:ned 
by the teacher^coordinntortnthe employer^ and the i|tudent. The 
ap.reement shall also be signed or otherfise consented to by the 
student's parent or guardian. Both the employer and the achool shall 
keep on file for 3 years a copy of this training agreement for each 
student employed.** » (38, p. 2) 

develop a cooperative training agreement between student-learner ^ 
parent, school, and cooperating employer.'* (47, p. 100) 

develop systematic training plan with the on-the-job Instructor. 
(47, p. 102) 

"Kno^/ledgc of: methods involved in developing an individual triairt- 
ing plan.*' (53, p. 1) 

^'Understanding thaf if the on-the-job training phase of the program 
is to be most effective, certain agreed-upon policies. must be set 
up to best attain this goal." (53, p. 4) 

'M;nderstandlng that: a training plan should serve as a guide to 
the' employer, the student and school in order to provide learning 
experiences which will develop competencies needed for the student's 
success in his chosen career. *' (53, p. 5) . 

*'A feeling that: since student^ employer, and teacher-coordinator 
will be involved In making on-the-job training beneficial, all three 
should work together in planning on-the-job learning experiences." 
(53, p. 6) 

''First, there is the identification of on-the-job trldnlng activities 
whidi become visible through a documented training agreement. If 
there is a weakness in cooperative education, it is in this respect. 
To be educational, the experiences in employment must be planned and 
structured to meet instructional objectives and student nee,ds. Ed- 
ucators, with the encouragement of employers and unions, must ex- 
ercise grsat leadership in establishing training plans rirhich meet the 
needs and desires of each individual student." (34, p. 13) 
— / ' * 
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"Tlierc Is school approval of on-the-job training activities which 
hecoires visible thrnunh n documented traininr* pl^^n and aprer»n^ent 
hctvccTf the cnp] oyer nnd the school. Hxpericnces in etnplcvmcnt 
nro plnnned and sti'uctttrefd to meet instructional objective?? and 
.student nocd';/' (34, n. 31) , 

'•Training nnrccmcnts, pronerly used, assure the tntenrlty of the 
continuing educational experlencpl that occbr outside of the class- 
room." (36 p. 1) . 

"Cooperative vocational education is a purposeful hiendinr of voe- j 
fitionnl instruction and eirployment !^lch meet job nrenaratory nbj- I 
Gctlvcs. Th its proper educational contei^t, coonerativfi trnlnlnk j 
be cones ^ instructional strategy for mecttnir^ instructional ob.lec- 
tlves anw nrogram goals, ^-/hen cooocr^tive training is used In o 
vocational progran, it is^ recognlEed as an Integral part of the 
Instruction and therefore merits the same attention that is pivon 
to In-school learning exneriei>ce«. ^ 

Managing the cooperative experiences requires the support of 
certain nuitilnc mechanisms i The traininn acreement, outlinlnr es- 
sential areas of responsibility • consent and oixnectatlons of Involv- 
ed parties » fulfills one nanagement concern: to effect a ^^orthy 
educational experience ar an employment .site. 

Klille training agreements .as a man'a?:ement tool have been en- 
dorsed and used by practitioners for many years, only recently has 
the training; aRreement become a requirement for those proframs fund- 
ed from Part G, P.L. 90-576. The^practice, however^ is dcemec\de->. 
r.irable for any cooperative vocational program repardless of its 
source. of funding. tralnii\R agreements are judfjed to be essential 
for a number of reasons: 1 — ^ ^ 

(1) As a nlannlnR document, it serves as a vehicle* for direc- 
ting and evaluating learning experiences. 

(2) As an. Information document, it helps employers to anpre- 
ciate their teaching role and to understand the T?urposes 
of cooperative voca^lbnal education. 

(3) As a permanent record, it. is useful for sia>8equ^nt .place- 
ment services and follo^^-un studies. ' ^ 

(4) As a career decision-making document* it builds student; 
satisfaction If fulfilling a prevailing career Interest. 

By giving visibility to tralning^agreements in this publication 
It is hoped that the outcomes already attributed to cooperative^ 
vocational education tall be enhanced. It is hoped that State 'and 
local leadership personnel will give added emphasis to the utiliza- 
tion of training. agreements and consider those Illustrated herein as 
a basis for updating or developing new training agreements.** (36, p. 1) 

*'Tralnlnr, plans are made jointly by the teacher-coordinator and the 
individual student's employer." (26, number 2L) 

"...Unless the employer accepts substantial res.ponsibillty for 
cooperating with the school In a coordinated effort to train the 
student, sharing as a partner in the educational enterprise, the 
program does not conform with the basic concept of the cooperative 
plah.** (10, p. 3) 
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**rac teacher should have the ability to develop job tralninp plans..." 
(123. n. 32)/ ^ 

"School ndTilnistrators are quick to recopnlze the hl;;h co:^t of vrc- 
vtdinr, a suh^tantial amount of release tino for the. coordinator to 
vorl' on training sponsor developtneht. On the other hand, the coor- 
dinator often shys away frotn the challens^ of working to develop 
training sponsors. Most difficult and challenjflng of all is e:<- 
tijactlnn a penulne cotrnnitment to the educational enter?irisc but once 
trtat commitneitt has been made, when the training sponsor vit^n hin- 
self as a part of thfi do'mtown faculty, the real payoff in education-- 
al sicnificance and neaninfiful learning becomes available. Enlight- 
ened adninldtratoral and coordinators with a vision of tlie role that 
they sliould play are eager to accept the challenge of tratninf- 
sponsor develonment and are eager to pay the cost because ^potential 
benefits are great enough that the energy, and ironev are recognlr.ed 
as beinr, ^:ell Invented (1971: 8). (p» p. 4) 

" Training Agreement 

, Tliere was consensus on the fact that Vritten training agreements • 

\ should be used that would specify the conditions of the program^ an d^/; 

'of training. This should be distinct tod separate from the tralniiir 
plan, even though both are Important. T^e written agreement shotild 
be;approvftd by scKool per^fonnel, the employer, the student, and the 
parents. The written agreement would help to establlf5h the parameters 
within uliich the school' and the employer Wbuld function. All parties 

^ should understand hm the program operates\ and should ^gree that thev 
are wlll'lna to carry put their individual responsibilities. In .this 
way, thr training agreement serves as the rbad man for r»fflclpnt nro- 
>,r''^m operation^ 

TKATUr.T. JMwVi!> \ ' 

1. 'draining*" nlans were ncnti -ed many times lis a v.'av t6 insure that 

education was being received on thoMob. Employers pm ht-.My 
In favor of this procedure as it helps broaden ^rnovledge, <^>r>abd 
horizons and develop long-range career objectives. To be effec- 
tivn, it should be constructed in a step-by-stcp procedure and 
. t./oulcl specifically outline' the duties, tasks, and respon'^lblH tlc^^ 
of tl\e. student-trainee. Ihe training plan should includo an out- 
^ line of the work experiences as wolJL as an outline of study 

sliinrsicnts in school. The training p7-an serves as a ?,uidc for tUa 
training sponsor and the ^student in planning and carrytm: forth 
hin total cooperative experience^ The coordinator and trslnini- 
spon?3or should .iolntly develop the training nl»Tn.* 

2. There vas fjeneral agreement that Job rotation vms desirable 
during the training period. Benefits arc derived by both en- 
plov«rs «and students. / 

I^mnloyer benefits : By rotating students, they bccoTrf. n^ore 
knowledgeable about .the many facets of husinr-ss^ in' turn 
nnking.nore valuable employees. A method of rotationi 
^ - "tSds to sustain student interest and the hirJier l:he in- 
terest .level, the mofe the student will l.cam. A si'Stetn 
of rotation 'tends to reduce employee turnover because the 
student is more likely to find stimidatlon in the bttsincss 
and »;ill r>tay on the job longer. 
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Studont l)ene flts : T\\(i n»re nxnorifnce obtalnec^ bv the 
uuflrnti tlio rore he vilX Icnrn nn^ dovolop nark ^. table 
sl.ills. Jiy expcrlcncinr, many positions vithin i huninGS'5 
Che ritudent will find whnt type of tnsUn ha un.jo^-; :?'ul 
frop t»hlrh he receives satl^fnction. Tho studont >iH 
hn^c the opportunity to leom more nf>out hlmc^lf .-^njd ^rlll 
have a broader base' from which to Intel Uf^intlv soVoct a ' 
x:«recr. The student will retain his interest level at a ^ 
high plane knowing he will receive numerous experiences/ 
(37 „ p. 88). 
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POSTULATH X > ' • 

w'-TItl-.TOn Sin>RRVt?TnN P'V>VIDr,S ENLICHTriTNT, DATA HKCESSA^V^* FOR 

DKTKRMT::ir.n ap;^:rr.s of a PROCRAJt that ^JRrn Mopinritin. - 

nil *u:* t)rof».ran:n n^rno thnt coordinators .should : 

"c'vnluntc ntudcnt learner's work qunllties nnd hahits on tbc 
jol), evaluate student learner's pcrnonal trnlts and chifiractcrU 
tics on the job, check student learner's progress tn flcqutrinr 
skills on the Job, evaluate quality of on-the-job training re- 
ceived by student learner's." (47, p. 8lf) 

".••selec tine Jt raining stations, developing occunational and nroject 
training plans , integrating classroom and job-related Instruction, 
and evaluating student performance."^ (32, p. 2fi) 

"It Is generally agreed that coordination calls on each student (at 
his or her employiaent station) should be nade at least once every 
two weeks." (9, p. 3) 

"The teacher should have the ability to... make Joh evaluations for 
v;ork 8t.udy and/or cooperative .job training progratna." (12, p: 32) 

"'take sure the company or business natchc? the person, and his ed- 
ucational preparation with the right job." (12, p, 34) 
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i»os'n'L.vn; XT ■■ ■ 

i:FFi:(n:TVh promotional tf.chmiquf.s will tnsihif. pro'j'^am si'itoiw^ 

"A noorl- coordinated cooperative ^vocational education nfogrnp, 
Iv^caune of its visible nature stands the chance of dis-*»a.rrionir.in<: 
school and cominunitY relations much faster than other Methods of 
instruction vhic-i are contained within scV.ocl walls. Conversclv, 
aij effectively coordinated program can harmonize school and con- 
nunity relations." p. 3) 

"A hiiihlv desirable activity would be a rer.ular exchange nrnriram 
with entnl overs, not on|V to upgrade the knowledge of the rejjular 
teaclinr", but to ncquelnt key individualr. in btislness anr' industn- , 
with what ts actuary soinp, on in the schools." (0, n. U) 

"I'rovl.le resourcei for an Increased recognition and utili7.atLon of 
a nlanncd proprai/of information services to the lay and educntion^ . 
al public." (25, p. .2) 

"...develop and itnr.lement public relations prop.ram to fawiliarize 
parents, ncnbers of the school and community with the, activlti.-.^ of 
the business cropiran: 

Teacher educators 6^52 essential 

First vpar teachers 33%, cssential^^ 

Tliree plus vear teadiers 38% essential" (49, p. 21) 
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lany prot;ra.'ns of all three types have not nald suf frtclejt't attention 
to the varioini fortr„s of public relations activities iv^i'laplc to ^ 
then. 'Hie nost comnon reason ;E;iven by c-ployers for nbt hirinr, '- cr • 
e<!urntion atudents '.:as that they had never been anpi»oached about 
participating, even indirectly by advertisenents or rtewspaner nrt L- 
clor.;. Ar, tiantioncd earlier, r.-any cnplnyers -/oren t oven fnnlllar 
vith t'.vc ob.]':ctlvcs of the nror.rans with which tho.y :;o.ro invol voc, 

"Tup purnosc of a oroj-.r^im had very little impact on^.an cnpl-ovpj 
attitudes toward the p.ro'!ran, even though the three tynes of p/ro- 
j-rars possess vcrv different characteristics. Ouito possibly/ this 
"i". hocause the ennlovcrs have never been oriorited rn.s;ardinr. Vio 
different pumoses of .various work education nro.f;ratn con fi pupations,,. 
(23, p, 3) ■ . " 

•Ml six nroj:j-ons surveyed agreed that teacher-coordlriatorsy 

"nrcnare disnlavs' in the school and in the^^conimmity the 
vocational proj»rain and orepare news rclunscs on actiyities of 
thfi vocational .procran for newspapers arid o^he'r periyidlcals. 
(47," 91) ■ • ~ 

"l-nployors ;;nnerallv need addi;:lonal_ information about tl|e T.onlr, and 
oblectives of cooperative education." (3A, p. 53) 



"Althoufh both the guidance counselor , and the .principal in this 
case were strict acadetrdcians , here is evidence that t;e who are 
responsible had not conmunicated the true purposes o^ i>i-. ^produc- 
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civelv, ^artlculnrlv the local coordinator.'* (8-, p. 13) 

"Thr riMalificatlons, duties and responsibilities of a trMne^^ toachor- 
coordinator arc oftcn'^tir^^s never made known to basiner.s luac'rrn in 
tha coinntjAity. ' Such Inforniatlon sh'^uld be 'made available to t')? 
local /V^vl3ory Comndtti^as and oth^r m-rfGi5sional r.rotfps sharin/; pnunl 
-interest In editcation for distribution p. 16) 

"It should be noted at tbls point that being accented as one of Vio 
school faculty is 6ften a;majpr prdbjen for the teacher-coordinator. 
Lade of i^derstandinp by other faculty mcnbers concerning; the teatfier- 
cobrdinator's work schedule and psrformance reoulrcTfHBnt*- tend to 
conurl^utc to the 'acce^ptancfe problens." . (9> p. 10) 

''Trained coordinators. can break down the walls of hostility and 
stttobishnch?; vrfil-cji too often exists bet^fcen academic and vocational 
cducatni^;." (37*, p. 24) 

•*l]nfortunatcljs'lT\ fciny communities there are key groups who do ^ot 
understand our ob.lectlves, an4 vho nay even block the dpvelopnent of 
prograns by theit duplication of efforts to provide job training or 
by offering Job placement services that do not result in satisfac- 
tory and satisfying occupational adjiistment for youth." (37^ p. 31) 

"Business and the entire comrninity shotild becoT?ic more atrare of the 
cooperative pifograms.'^ (37, p. 60) 
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POSTULATE XII ... 
A DIVCRSITY OF "JOBS" 1?IT11IN THE DURATIO:? OF A PnOni'.A.v OFFr.RS '-'.ORi: 
'•I'AI-JTMnrilL t'ORK. EXPERIEMCRS FO.R STUHEW K 

'•To prepare individuals for eirploymen't throur>h EXPERIENCIIS provided 
bv tho cooperative nethod;*- (30, p. 5). 

^'Students who have a sincere desire to obtain expcrienciss Vorklnr in 
the coipnunlty.^./' (30, p. 9) 

"Provide the stfudenfo with actual vork experiences for the develop- 
ment of n ren^sJiaK^^ of .the'-wq^ld <>0*ork/\ (26^ 




M ''It is strongp-«coi^ that consideration be ^iven expanding 
* the. scope of^^pout prevention AroBrams by Kqulrlns participating 
* employe rs/£o offer students '/Jt'laMt one qjf^i^d alternatives...:. 
2>V^c ^Importunity ^cf explo^ ^[l^fte^flt occupational areas.' 
»/Xhis orobahly ^rouJ^ itfvolv^otat^^ atnon?j etrployrrn 

on ivk^eduled Jy^is and j^m^g^^ the student to have dif^ 
' ferentr^f]wmbilitie8 at^i^ j^sB^^site In order to study the 
^varloa? cnvlronincnts In which j^s exist/* (23^ p. ^) 

1 w ^^^,,,(^1^1^^^ procedures- for on-the-job training for a 

i /\ ^txi^i^okxp^ when conditions demand it . and at the closo of n 
^^--tr^hin'^^,^^ (47, p. 103) i\ 

"^Me of thfe naior concerns In a number of dls;cu*?sjons wns the nacd^ 
for youth to have exnloratory experiences in tThich they have hnd tho 
o:>portunttv to lf»am' about a number of careers before sneclallzlnr 
■^^'^N, In .iri'occunational field." (37, p. 30) 

^^X^^/'^-'for students to .-secure at least one job .on tVIr m-n In nddition 



tn hri!v; :)lacod on at lea'^t one iob by th«Jr coor'Unr'tor. Tn hr^of. 

y tho fi.'.Mirer; provide o^ldence that wt?r*<: evpericnce nunils vcro qui to 
\ 111'olv to have had experience in tr-ro or 'no re Job situations." 
\ (4«. p. 6) ^ 

\..minimu;?t of three job experiences" (27, nuniujr 2u) 

"...ninlinun of five Job experiences" (27, ntjn;')er .?v) 

•'The curriculum should be structured for increasing; levels of cou- 
pete.ncy p.nc! cor*>l«Kity. Ho^^ever, entr>'-level traininn should be 
sinpla.^ind flro:lMe. That is, there should he n;inir.al or no orc>- 
roquLsites. !Iori7.ontal novcnent into different type^ of skill train- 
in,; Ghoulc! on pemitted at the lower levels of training to allot: 
career and skill exploration." . (12, p. 20) 

"'.;e need :ldta ';hidi reflect the extent to vhlch i^tudcnts rove to <m' f- 
ferent jobs chirlng the year. He implied that such practice nay he 
rood, rather than bad, especially for the student." (39, p. 5) 
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/' 

• "Pjcrc vnR fcnernl apreeinent tbat job rotation V7ns desJ rahlo ./Jurin:- 

Lhr^ trrainijir pcrdod. . fienofits crc clerivod by bot^. rjpoloycrs nnci 
, ';tnriohts. ; 1 . 

''\ a. llnnloyer benefits ; »y rotating 5?tudp.nts, thoy become ?«orf- 

knO';lcdt;cnI)lc <ibout the many facets of business, in turn 
nnkinn roro valuable enployeft^. A inethod of rotation tend.-; 
' • to sustain r;tu(lcnt Interest and tbc!jii;;hrr tbr-* interest 

level, tb.c rx>re^thc student will Icnrn. A systCTi: of nota- 
tion tends to reduce employee turnover because the student 
Is nore lt^:ely to find stlnulatlon In the b^isiness and i;i11 
, stay on the ^Job longer. , . 

b . Student bx^ neif its ; The inoTc experience obt nine d b v tSe tur 
. ^ dent, th^^ T.wre he will learn and develop marketable skili-^.. 

Uy experiencing nany positions within a business the stu- 
dent wlil find what type of tasks he enjoys end f ron v.'htch 
.l:o- receives satisfaction. The student will have a broader 
' base fron which to intelligently select a career. Tlie stu- 

dent vrill retain his interest level at a high plane know- 
^ ^ ins be ;.*ill receive nurierous experiences." (37, n. 88) 
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rOSTtM,ATi: XTTT 

aWlMUlATTVK EDUCATION PROGRAMS HAVE A RKSPOMSlBlIiTTY Of rROVIDIMO 

5;TU[)i::rm' wtti! ij,arning nxPERiENCES that DRVKi^dr vocational (job) 

SKILLS 

'•ifliat Is called for Is jnore and better occupational education. • .hut 
accupational education on a more general basis-teaching certain bar 
sic skills of course, but also devoting more time to the develolpndnf 
of broader tedinlcal understanding of communication and conputation-" 
al abilities, and of an appreciation of dLvlc, cultural, and leisure 
activities. • .Here It Is not suggested that vocational educators should 
assume the role of providing the general or liberal education as 
such. The point is that there is much in the domain of traditional - 
general education which is essential for vacatlonal competence in 
today' s^ world of work." (11, p. 7V 

"rite objective of vocational education should be the development of 
the Individual not the needs of the labor market. Preparation for 
employment should be. flexible and capable of adapting the system to 
the individual's need rather than the reverse." (11, p. 6) 

** Consequently, if an appropriate reform of education is to be made, 
it must begin with this fact:- Schooling is not all of education, 
and the other parts of education require Just as much explicit plan- 
ning and drganitation as does schooling. If one were to go too 
qtiickly to a possible solution or pattern for the future, he would 
see this as irmediately leading toward a multi track sdipol system 
in which some young people concentrate on intellfectual skills while 
others concentrate on practical or me'dianical or vacatlonal skills. 
But this pattern fails to recognize clearly the impact of the above 
separation of spooling and education. It is not only some people 
x^ho need the nonintellective portions of education, it- is all,.. 
Further, the division is not merely a division between intellectxial 
skills /and vocational or practical skills. It is a division among 
a variety of skills, only some of which are intellectual or voca- 
tional." (1, p. 228) 

"Dropout prevention progrfflis appear to be successful when vioxied in 
terms of their United objective of keeping students in schopl by 
providins them with financial assistance. !^ilc many such :nro grams 
have additional feoals such as improving disadvantap,ed youn^ers' 
attitude^ ^otrard school and work, practically none attempts to offer 
students*. rciated classwork or intensive vocational training." (23, p. 3) 

"Coop programs are more likely than any other type to provide studcntr; 
with .iob-reiated instruction in sdibol; have follow-up pror,rams for 
graduates.; help students in deciding on an occupation; and, provide 
students -^^ith Jobs that fit into their career plans, have a high level 
of responsibility and afford a.higli degree of satisfaction." (23, p. 2) 

"Students who have a career objective." (30, p. 9) 
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"noocl coordinators tn tlic past have developed people throuRh .1o1>r,. 
T^'a coordinator is not obligated to no throur.1,,,th. process of 
forclnc: n student to lie a1)0ut a career oh^ectlv«. O*), P- lU 

"Hclpfulnc35 of coordinator: 

Halplng mc choose a future c«r .er , » 
29.5% very helpful 

43.8% helpful „ \ 

Helping nic. with reading, math, etc. 
39.4% very helpful 
45.8!; helpful" (48, p* 16) 

"The current vie*/ of vocational j^idance is self-concept oriented. 
It focuses orlmarily oh self-understanding and 'eU-f'^""^*;^' 
Which can be related the occup^ional mi educational alternatives 
available to the individual," (16, p. 7) . 

"The personalized curriculum differ. fro« Individualized Instruction 
ifat ?eSi one ma.1or respect. Individualized instruction. . .was 



In at least one major respect. „^ t,*- 

intended tc help a child meet group norms or standards, but at his 
«te of progress. The personalized currlculur. continuum, serves 
Ta means of makins the school's totri J^-Ji'^i^.J^ 
child so that his.teadiers can figuratively help him to create hiin- 

self..." (16, p. 101) 

"Henrv Borw*. in his paper on vocational guidance and career devel- 
op ?X\^out the 'self exploration function of supervised work 
eCrieiSs the need for coop vocational educatipn to exparjd ^ 

I7s foils to include the fostering <'5/-S/S;''.fo^::i w^rk Ss:- 
not rentrlcting it. role to the teaching of the formal work skills. 

(37, p. 18) . 

••Cooperative vocational education P^f Am. have typically laid 
heaviest emphasis on the teaching of formal work f ^^^J' "J^^,. 

die. of adolescence .trongly suggest that it may be the reality test 
lir.^d «elf-exploration function, of .upeifvised work experiences at 
this stage of tie student's career development which potentially 
^fe tSrgr^atJst contributions to a smooth ^^Sc^ 
to work. Thus, it i. in learning how to exploit the self-clarifica- 
llZ mA maturity-nourlahing potentialitle. of guided work exper- 
ie^ce^hat work Lormhatof. in cooperative vocational education may 
have their greatest need for improvement. (37, p. 

"The insights gained from .uch .tudles provide a sounder empirical 
bMls for vocational counseling and curriculum design. ..tnld adoles- 
cence isone which is characterized by tentativeness of occupational 
^U^s a^d curriculum pteference. and, therefore, one which calls 
?^r ^roS eduHtional imph«.l. upon rich and varied opportunities 
n e^lo^e envoronmental option, and upon the development of a broad 
spet^^u^ of transferable skills, understmdings, and Personal values 
Tatter tyL uoon the teaching of a narr<m b«»d of specific vocational 
.kill.." (37, p. 25) 

347 

342 



''lidu^a^jS^rbe copcernod with the whole person. It must prepare 
th.*=^prn^^fp)e~lin^teUlgent^c^ ? rosponsiblfc nnrt of a 



fanily^mltp/^ind an Informed and effective -it!eTnl>er of the connr.mltv, 
tho nation' andrtV world. There is more to e(»ucaty)n than slnnlv 
acquirtnr. sufficient skills to hold • Joh." (3A, f. 2'») 

"The groim further reconwends that in-schooKrelated instruction fhr 
cadi student participant he individually d«si gned when his career 
goal is one which is not in common with the goals of other young- 
sters in a projiram. In keeping with this philosophy of individualized 
piwgramai it is conceivabxe that an academic discipline such as lan- 
guage arts nay sorietine become the more appropriate In-school rela- 
ted instruction, when the career goal of the yotmgster emerges in 
an occupational area such as journalism." (34, p. 37) 

"Teacher-coordinators must be made to see the potential in coopera- 
tive work programs for helping students learn more than specific 
job skills, as important as these nlsht be." (10, p. 20) 

"'Hie wfcimtecl class provides the time, the place, and the resources 
for pp-rtlcipation in organised dub activities, special Icarnint 
. projectfj, remedial learnings in academic subjects, career counselln?. 
a^id exploration,' and assistance \7ith personal, social and occupa- 
tional adjustment." (10, p. 4) 

"l.liile a review of the pertinent research is not within the scope 
of this presentation it is clear that much research evi.lence is 
available to show that work adjustment problems are pore of a bar- 
rier to success than is failure to master technicalT'knwledge and 
skills required on the 3 oh." (10, p. 15) ^ 

"Epic (1971) identified ten hasic components which .could be, consi- 
dered basic to most beginning and intermediate office t.'orl-. 'Hie 
component which appeared at the top of this list,, occuring more fre- 
quently thJin anv of the others, x^as communicating with others. Ob- 
viously, these 'abilities and characteristics are nainly related to 
occupational adjestment." (10, p. 16) 

"A nuiij)er of studies in m reveal directly ♦ or Jjy inference, that 
occupational adjustment capabilities required' of beginning workers .. . 
ate similar to those identified with office wo)ckers. . .self-coafldence, 
copability,..." (10, p. 16) . . 

"A matter for concern, however, is the nature and quality of specific 

content... for example, desirable work haj^its and. attitudes may ^e 

substantially different depending on the local culture, the kind of 

job, and many other factors'.". (10, p. 17) . 

"Itegardless of a student's occupational objectives, there are four 
essential competencies necessary for his initial and contimied em- 
.i^ploynent... social, basic skills, technology, marketing... (10, n. 21) 
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"*'any ;;tudcnts in thft third and tourth ycarfi of hi?)y schnnt cnnnot^ 
read, write, figure, or spell at reasonable levels of proficiency." 
(10, n. 21) 

''The curriculum ahould Include Instructional units in personal fi- 
nance nmn?;cncnt, and health nd physical welfare," (12, 21) 

V 

^'TJiere are and \i±ll be numerous opportunities for the vocational 

teacher to develop reading and writing skills as an intef^ral patt 
of their classroom instruction/*^ (12, p. 29) 

"Teachers shoald have skill In working xrith students to build up 
their self-concept..." (IZ, p. 32) — 

"Structured prograns developed within a flexible curriculum provide 
the most suitable atmosphere for learning." (12, p. 36) 

"First iiriorlty in the learning objectives should be improving the 
student's self-concept and developlnga favorable attitude toward 
educ<ition and work." (12, p. 37) 

-if 

"^ust offering vocational courses will not solve the employment pro- 
biem aione. Generally remedial courses in basic comrounicatis>n skills 
will need to accompany the ^cational courses," ' (12, p. 4) 

"...it has been said that education for employabillty is meaning- 
less In the absence of attitudes receptive to and capacity for con- 
tinued learning and retraining." (12, p. 14) 

'^'Although separate courses in English and/or math may be taught, the 
vocational teacher m^ find occasions to teach reading, math writing 
in the process of the development of occupational skills." (12, p. 1 

"Coimmmlcatlons, social sciences, and math Instruction should be in- 
tegrated, with actual problems and situations in skill training." 
(12, p. 19) ^ • . 
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APPBHDIX C ' 
OF FLORIDA 



1. 



Prepared by: 



Ivleors: 



Directions; 



Donald J«e«chke, Project Director, 
University of South Florida 

Jane Swlnney, Project Coordinator, 
University of South Florida 

James A. Davis, Consultant, ^ 
Diversified Occupations Section, 
Florida State Departnent 

Virginia Bert, CorisultaitS 
Research/ Coordinating Unit , 
FlorldeState Department 

Each laffxthe following thirteen sections Is divided 
"Jo Mee parts. Skla each section entirely before 
you fofe^ the directions that accompany each part 
wlthln^thi section. : 



EFFECriVE PROGRAM OPERATION REQUIRES A CLEAR CONCEPTUALIZED ROLE 

understand your role (purpose, responsibilities, etc.jf 

Jiport-nt Moderately important Unimportant 

Chick the eleipLs you consider Important for you to thoroughly 
SSemand bSore you ^e^i^^le to conceptualize your role, 
legal responsibilities^ 
In-schbol responsibilities 
coordinating responsibilities 
moral responsibilitlMl 
i^ik ?rroi:^l2er yrp^^ in Section B, listing the .ir.t 
o ioJt important. (Yoi m.} write the number corresponding to the 
elements in Section B instead of the elements. J 



(1) 
(2) 
(3) 
(4) 



C. 



2. 



SUCCESSFUL PROGRAM OPERATION REcjuiMS UTILIZATION OF SERVICES /PERSONNEL 
OF COUNTY AND STATE VOCATIONALjLlSADERSHIP . 

HOW important do you cinsliei: utilization of state and county 
services/personnel? (Circle one) it„4„„„r<-ant 
Vital Important Mediately Important Unimportant 

.1 .2 ■ i P ^ 



A. 
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B. Check the etete end/or county eervlcee/pereonnel you feel 
should be utilised. I 

(1) state cbnsultants i 

(2) county supervisors. ! 

(3) school administrators ! 
W school services personnel | 

(5) . state workshops j 

(6) county cooperative education meetings 

(7) school faculty meetings | 

(8) other (s) (Please specify) 

C. Rank- the services /personnel you selected In Sectloii B, listing 
the first as most Important. (Numbers are permissible.) 

THE TEACHEl-COORDIRIiTOR^S BEHAVIOR AMD ATTITUDE IS REFLECTED IN THE 
BEHAVIOR AND ATCiTODE OF HIS STODENTS . 

'A. How Important do you consider your behavior and attitude ao 

reflected In your students* behavior and attitude?? (Circle one) 
Vital Important Hoderately Important Unimportant 
1 . 2 . 3 j 4 

B. Check the areas of teacher-student contact that of^ar you an' 
opportunity to set a good example for your students. 

(1) classroom Instruction ' ! 

(2) training station selection [ 

(3) on-therjob supervision 

(4) discipline | 

(5) non-school. related contact 

(6) other (s) iVUMe •v^ctty) . ^ 

C. Rank, the areas of teacher-student contact you checked In Section 
B/ listing the most importafit first. (Numbers are! permissible.)' 

EFFECTIVELY OPERATING PROGRAM^^ABE STRUCTURED IN ACCORDANCE WITH 
STATE AND COUNTY STANDARDS AND GUIDELINES 

A. How laiportant is adherence to state and county standards and 
guidelines for an* effective program? (Circle one) 

Vital Important . Moderately Important Unimportant 
1.2 3 , 4 

B. G>-5ck the standards or guidelines you feel are necespary to 
utilise for an effectively operating program. 

(1) state curriculum guides 

(2) student selection criteria , 

(3) state accreditation standards « . { 

(4) student employment guidelines 

(5) physical environment (floor space,' etc.) standards 
. (6J: other (s) (Please specify) 

C. Rank *he standards or guidelines yqu checked in .Section B, 
listing the most Important first. (Numbers are permissible.) 

ACCURATE ASSESSMENT/EVALUATION IS DEPENDENT ON DATA COOPERATIVELY 
GATHERED FROM ALL PERSONNEL INVOLVED WITH THE PROGRAM ELEMENT 
BEING ASSESSED/EVALUATED 

A. How Important do you consider utilization of data provided by all 
, » T>ersonnel involved with the program element being evaluated? 
Vital Important Moderately Important Unimportant 

' 1 . 2 . 3 ^ / 4 

s 
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B. Check the persoimel you utilite "ost wh^n evaluating some element 
of your progTWv / « 

(1) student % 

(2) self / : 

(3) , counselor 

(4) principal 

(5) faculty 

(6) esployer 

(7) other (s) . (Please specify) 

C. Rank €fie oersonnel you checked In Sectioii B, listing the most 
laportan. first. • (Huabers are penriSilbJ^.) 

GOOD SrUDERT LEAKHING EXPERIENCES ARE NOt HKTRICTED TO THE FORMAL 
SCHOOL SBITIHG AHD TIME SCHEDULE AND INCLUDE TEACHER-COORDINATOR 

INVOLVEMENT. , ^ u 

A. How iaportant do you consider coordinator involvement with 
students in TK)n-8'>odx settings? (Circle one) 

Vital Imortant Moderately Important Unimportant 
1 2 3 4 

B. Check the non-school setting you utilize for providing learning 
experiences for your students. 

(1) student's home 

(2) sports events (could be on school premise) 

(3) club functions . * 
*(4) class socials (parties, etc..) 

(5) comunity organized/sponsored activities 

(6) om home 

(7) other (s) (Please specify) \ 

C. Rank the settings you checked in Section B, listing the most 
Important first. (Numb'Srs are permissible.) 

RELEVANT CURRICULUM IS THAT WHICH IS. ATTUNED TO INDIVIDUAL NEEDS 

OF STUDENTS. ' . ^ • j 

A. How Important .'do you consider Individual student needs as 

the determinant for what your curriculum should be?. (Circle one) 
Vital Important > Moderately- Important Unimportant 
1 2 3 A 

B. Check the skills you. feel are important f'vr determining^ student 
needs and consequently the curriculum.^ . ! , 

(1) - developing diagnostic instruments 

(2) ' administering diagnostic instruments iy 
*(3) analyzing diagnostic data 

■ (4) utilizing diagnostic data in instruction . 

(5) familiarity with conmerclal diagnostic insfcruments ^ 

(6) other (s) (PlR»se specify) . . , J^ l'^ _ 

C. Rank the skills you checked, in Sectioa,«rT«*4i^Jhe most im- 
portant first. (Numbers are permissible.) ^SC«««»nA^Ttn, 

COMMUNITY ELEMENTS (fltlSINESS. SOCIAtf ];^TITUTI0NS) A1%00PERATIVE 
mtJCATION PROGRAMS JOINTLY ASSUME RESPONSIBILITY FOR PRBmiNG 
I^SSifTO BEcSffi CONTRIBUTING FACTORS IN THE GROVmi i^D^ljEVELOPMENT 

OF THE COMMUNITY. ^ ^ a' ' 

■ A. How important do you consider. cooperative efforts when Pjannjng 

and operating your program in respect to program success? (Circle 

one) . " ■ * 
Vital <> Important Moderately Important Unimportant 
I . 2. ■ .3 A 
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B. Check the coonmlty eleaents you consider Isportant when planning 
or seeking advice about progvaa opei^atlpn. 

(1) advisory councils 

(2) civic organizations (Ex: Optimist, Lions) 

(3) public agencies (Ex: Health Department, Juvenile Courts) 

(4) business organizations (Ex: State Employment Agencies, Chamber of 

Commerce) 

(5) social agencies (Ex: TMCA, Salvation Army) 

(6) other (h) (Please specify) 

G. ■ lank the elements you checked In section B, listing the most 
Important first. (Ifumbers are permissible.) * ' 

CLEARLY DEFINED 1SAIHIHG PLANS FOR A STUDENT'S VOCATIONAL EXPERIENCES 
SUPERPOSE SUCCESSFUL PIOGRAK OPEEATION* 

A; How Important do you consider training plans as directly affecting 
the success of your studentTs vocational experiences? (Circle one) 
Vital Ii^rtant Moderately Important Unimportant 
1 2 3 4 

B. Check the statements that best describe your feelings about training 
plans.* 

(1) should be required for all students 

(2) should be used for some students 

(3) should not be used • 

(4) should be developed by and agreeable to all persons involved 

(5) should Include explicit statements of responsibilities 

(6) other (s) (Please specify) 

C. Rank the statements you checked in Section B, listing the most 
important first. (Numbers are permissible.) 

ON-THE-JOB SUPERVISION PROVIDED ENLIGHTENING DATA NECESSARY FOR 
DETERMINING ELEMENTS OF A PROGRAM THAT NEED MODIFYING. 

A. How .Important do you consider data^gathered while supervising 
students on-the-job? (Circle one) 

Vital Important ' Moderately Important Unimportant 
1 2 3 A 

B. . Check the kinds of data you gather while supervising your 

students on-the-job. 

(1) student; weaknesses 

(2) student strengths 

(3) student problem areas 

(4) student skill- development 

(5) overall effectiveness of .training station . 

(6) employer/student adherence to training plans 

(7) other (s)/ (Please spiecify) . « ,^ ... 

C. Rank the sources of data you checked in Section B, listing the 
most Important first. (Numbirs are permissible.) 

EFFECTIVE PROMOTIONAL TECHNIQUES WILL INSURE PROGRAM SUPPORT. 

A. How Important do you consider program promotion as a means of 
gaining support for your program? (Circle one) 

Vital Important Moderately Important Unimportant 
1 ' 2 3 A 

B. Check the activities you feel encourage program support. 

(1) public media (radio, tv, newspaper) 

(2) speaking engagements , 



(3) personal aeBbershlp In coBBunlty organization! 
' (4) dlatrlbutlon of business ca:rds 

(5) personal written co«mmlcatlons 

(6) ^'^peaklng to Individuals (coordinator or students) 

(7) other (s) (Please specify) ,^ ^ *u 
C. Rank the activities you checked in Section B, lifting the. 

aost iBportant first. (MwAers are permissible.) 

12. A DIVERSITY OF "JOBS" WITHIN THE DURATION OF A PROGRAM OFFERS MORE 
"* MEANINGFUL HORK EXPERIENCES FOR STUDENTS. 

A. How imortant do you consider the practice of students changing 
"Jobs" under the guidance of teacher-coordinators?. (Circle one) 

Vital Imortant Moderately Important Unimportant 

1 2 3 * ^ . 

B. Check the conditions under which you permit students to change 
"Jobs". 

(1) only if the student is fired 

(2) if there is an employer/student personality conflict 

(3) af te^ the student has mastered the skills of his Job 

(4) anytit.'te the. student wishes to 

(5) / on a regular predetermined basis 

(6) other (s) (Please specify) 

C. Rank the conditions you checked in Section B, listing the most 
important first. (Numbers are permissible.) - 

13. COOPERATIVE EDUCATION PROGRAMS HAVE. A RESPONSIBILITY OF ?ROyiDING 
STUDENTS WITH LEARNING, KPERIENCES THAT DEVELOP VOCATIONAL (JOB) 
SKILLS 

A. Hoi Important do you consider the practice of providing classroom 
learning experiences/curriculum that promote development of 

: Job related skills? (Circle one) 
Vital Important Moderately Important Unimportant 

1 2 3 / . 

B. Check the curriculum elements you feel are your classroom 
instructional responsibilities. 

(1) employability skills 

(2) vocational (Job) skills 

(3) communication skills 

(4) academic skills (math, science, etc.) ^ 

(5) geniBral study skills 

(6) human relations skills 

(7) management/planning skills 

(8) decision making skills 

(91 other (s) (Please specify) , « , ^ ..j 

0^ Rank the curriculum elements yoU checked in Section B, listing 
the most important first. (Numbers are permissible.) 

ADDITIONAL COMMENTS:. . - ' 
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PERSOHAL DATA 

I. SEX: 1. Hale 

2. FeMle 

II. AGE: 1. 21-25 

2. 26-40 

3. 41-60 . ■ ' 
III. TOTAL TEACHING IXPERIENCE: 

1. 1-3 year* 

2. 4-7 year* . 
'3. 8-11 year* 

4. 12-15 year* * 

5. 16-19 yaara 

6. 20-over years SUBJECT 
IV. /JtEAS OF TEACHING EXPEUENCE • TEARS . AKEA 

1.. EleMHtary (1-6) 

2. Jr. High (7-8) 

3. Sr. High (9-12) 

4. Other 

V. TOTAL TEARS COORDINATING (Current year counts as 1) 

1. Work Experience Grade 

2. Diversified Cooperative Training Grade 
. VI. PROGRAM CURRENTLY COORDINATING: 

1. Work Experience Grsde 
^ 2. Diversified Cooperative Training Grade 

VII. HIOTEST EDUCATIONAL LEVEL COMPLETED: 
.1. Bachelor's Degree 
- , 2. Master"s Degree 

3. Specialist ' . 

4. Doctor's Degree 

VIII. MAJOR: . 

1. Undergraduate . ° 

2. Graduate 
IX. METHOD OF CERTIPICATION: 

1. ' University courses 

2. Other 
X. CERTIFICATION: 

1. Completed 

2. Partially , ^ ^ 
XI. UNIVERSITY COURSE CERTIFICATION (List all certlficatlpn courses completed 

or in process.) 

XII. JOB EXPERIENCE (outside education) ^ 

1. Management position 

2. Laborer position " 
3.. Own business 
4. Other 

XIII. • PRESENT SCHOOL LOCATION: 

1. Urban 

2. Suburban 

3. Rural 

XIV. PRESENT SCHOOL STUDENT POPULATION 

1. 1-500 

2. 501-999 

3. 1000-aore 360 „ " 
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January 28, 1975 

University of South Florida 
Adult and Vocational 'Education 
PAD 226 

4202 Fowler Avenue 
Taspa, Florida 33620 



Dear In-Service- TeacWer^rdinator: 

'''•'l'"' rSS^i'l^'*. at" of coop.r«l«, Auction, ^ 

I: l^t t«ch.r-coot«n.tot. ,»rtlcip.tlng 1. .ft. .«PPor?S 

A. Popul.tio.. your ...i.t.nc. i. vit.1 ?o 

th. .««.rs thi. proj«t. n«.. c«ipi.t. jf"i°^ti:^te 
rpoiui-v^Jt wxs.^^^^^^^ 

H-H^ ^^^^^^^^^ rssras^^ 

«;cl2ly i^^k;d Ultl^Ire. be co.«.leted and returned, " J"-,, 
JSceiJed o^bf theae twenty que.tionnaires. the word, ""j" S««Plj jj^^ 
SrirUten in the upper right hand comer of page one. and your fullest 

cooperation will he appreciated. „roi-ei- olease direct 

If vou have any questions concerning this P'oj*^'« P^*^" 

respond to your inquiry as sobn as possibly. 
Thank you for your assistanc^i , 

Sincerely, 

Donald Jaeschke s 

Project Director |^ . 

Jane Swinney 
Project Coordinator 
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APPENDIX D 

pi;rectlon8 : Ualng the key below, circle the number that most accuratel> 

describes your opinion of the following items. Do not circle 
answers only on the basis of what you Know, but rather on the 
basis of what you feel a teacher-coordinator should know. 

VITAL IMPORTANT MODERATELY IMPORTANT UNIMPORTANT 

1 . 2 3 4 

A TEACHER-COORDINATOR SHOULD mJV/UNDERSTAND: 



1 


2 


3 


4 


1. 


current child labor laws 


1 


2 


3 


4 


2. 


the conoiunlty Job' market 


1 


2 


3 


4 


3. 


union policies, procedures,' servicep, etc. 


1 • 


2 


3 


4 


4. 


sources of occuoatlonal. Infomatlon 


1 


2 


3 


4 


5. 


DftTflonAl I^vaI uphill tl^s 


1 


2 


3 


4 


6. 


the F T E £undlnft comment 


1 

A 


2 


3 


4 


7. 


s^M^iT^ ^A^infi A^Aniljii*^fl 


1 
A 


2 


3 


4 


8. 


bSiC SlAObVAT VA bStC |/AW^ASHI 


1 
A 


2 


«j 


4 


9 




1 
A 


2 


«j 


4 


10 

A W . 


bSiC |# AV^AOIB ObdUUdAUS y|^UAUCA AUCO/ 


1 
X 








1 1 


kuc BUSLc sxin couaujf xmc ux oukiiuAXkjr 


1 

A 


2 


3 


4 


12 

A^ . 


btaC AV^ilV wA ObObC OUU WUUUbjT'' AC«iWAVStA|# 


1 
A 


2 


' 3 


4 


13. 

A^ . 


bSiC |/AVKAOUS Ij/UA^'vVCf |^UOA9 f WUA A AWUAUUB f CWW. 


1 


2 


3 


14 

A*f . 


WVUHlUUXb^ AV9WUAW69 ytaUUHUA fliUU/ VA umbCAAOA/ 


1 


2 


3 


4 


15. 


fbllow-up techniques 


1- 


2 


3 


4 


16. 


student selection criteria 


1 


2 


3 


4 


17. 


the purpose of training plans 


1 


2 


;3 


4 


18. 


the purpose, for on<-the-»Job supervision 


1 


:2 


3 


4 


19. 


guidance/ counseling techniques 


1 


2 


3 


4 


20. 


program promotion techniques ' 


1 


2 


3 


4 


21. 


pre/post assessment techniques 


1 


2 


3 


4 


22. 


how to select effective training stations 


1 


2 


3 


4 


23. 


the function of advisory councils 


1 


2 


3 


4 


24. 


the necessity of .home visits 


1 


2 


3 


4 


25. 


the benefits of a diversity of work experiences for students 


1 


2 


3 


4 


26; 


Individualised Instructional techniques 


1 


2 


3 


4 


27. 


the current Instructional materl^als/equlpment available 


1 


2 


3 


4 


28. 


club functions Vr r ; 


1 


.2 


3 


4 


29. 


his relationship to th^ t^ital school program/faculty 


1 . 


2 


3 


4 


30'/ 


the necessity for Input from the business community 


.1 


2 


3 


4 . 


31. 


personal growth opportunities provided via Inservlce meetings 


1 


2 


3 


4 


32. 


the necessity for teaching outside the normal school setting. 
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II. DIRECTIOHS: PUce « check betide the practice. ll»t,«d below that 
you feel deacrlbe the Ideal behavior of a teacher- 
coordinator. Caution: check only those practices 
vhlch dsscrlbe Ideal behavior. 

THE iDfAL tEACHER-COOIlDINATOlt 

1. co^>llea with state/federal child labor laws In all aspects of 
program operation 

2. surveys his/her coMunlty to determine employment needs 

3. Involves union representatives In the operation of his/her program 

4. has MST access to sources of occppatlonal Information 

5. behaVes within the legal boundaries prescribed 1>y law In all aspects 
of program operation . , ... »^ 

6. malnjtalns the necessary number of students In his/her program to 
' generate sufficient funds ' 

7. incorporates the state accreditation standards Into hlf/her program 

8. utilises program history data In promotional activities 

9. actively participates in cooperative education professional organizations 

10. utilises the state reco-nended standards (guidelines) when operating 

his/her program , u ■ i 

11. directs all requests through the proper state/county channels ot 

-12. Sj^a'tSrough understanding of the role (responsibilities, duties,) 

of stite and county leadership , • 

13. utilizes curriculum that is attuned to program purpose, goals, etc. 
U. incorporates coMunlty resources into his/her program ' ^^..^4.. 

15. _utlllM8 various follow-up techniques when condyoting ^o^loV^/"**"" 

16. admits students into the program that he/she feels can be helped by the 

17. utilizes training plans when assisting his/her students 

18. supervises students on-th^-Job 

19. provides guidance/counseling services for any student needing the service 

20. searches for opportunities to promote his/her program 

21. bases decisions concemii^g students on data gathered via pre/post 

22. J^^'lJSJy wiJSS'Jor n» trUni^ .ration. In .dditlo. to l-proving 
■ the ones he/she already has 

23. relies on his/her advisory council for advice and needed resources or 

services , 

24. makes regular home visits /„ 

25. encourages students to participate in numerous "work /fPJ'^!""', 

26. individualizes his Instruction to meet needs of Individual students 

27. has access to current Instructional materials /equipment 

2S. utis clubs as a vehicle for practical applications of classroom curriculum 

29 keens school personnel actively Involved in his/her program 

30. k^JJ c^lty business personnel actively InvolVed in his/her program 

31. attends Inservice meetings and workshops ^ ^ . i.4./i,.r *t«-'>nt« 

32. utilizes non-school settings and time frames to teach his/her Stu >at8 
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III, blKECTIONS: Using tke key provided belov» circle the number that 

best describes your feelings about the statements. 

" * \ ' 

. !• HOT APPLICABLE TO MI PIOGIAM (DNMPORTANT) { 

2. MT SOLE lUESPONSIBTLITT 

3. MINE AMD SaMBOME ELSBS KESPOMSIBILITT 

4. SOmOME ELSES SOLE lOtSPONSIBm 

i. make sure the program la operating ylthln the legal boundaries prescribed 

by child labor lavs . ^ 
•2. conduct coonunlty iui^eys to determ^iie employment needs 
3« secure union Input oi^ services for the program 

4. Identify and recoMietid sources of occi^upatlonal Information for the 
school population 

5. keep abreast of personal liabilities evolving from program management 

6. make sure that there are sufficient numbers of students enrolled In the 
, program ^ y ^ ' f 

7. keep records of all data necessary to verify compliance Iflth state 
accreditation standards ^ 

8. secure data concerning program history to use In promotional activities 

9. Investigate and use ^e services and resources provided by cooperative 
education professional organizations 

10* operate the program vlthln the guidelines recommended by the state 

department , - \ ■ . 

11. follow the state and county channels of authority when making requests 

12. find out what the role of state and county leaders are 

13. make curriculum changes for the program 

14. Identify and secure conmunlty resources for classroom use 

15. conduct student follov-^up . studies and keep permanent data bh file 

16. make the final .decision on student acceptance In^ the program 

17. write training plans for each student In the pronam 

18. determine the number of on-the-job visitations thjat should be made 

19. counsel students In the program 

20. promote the program 

21. conduct pre and post assessment studl^^s for each student In the program 

22. find the training stations the students will use to gain work experience 

23. organize and participate In the program advisory council 

24. determine the apprQ|^rlateness of home visits - 

25. determine the numbc^r of work ekperlences the students should have 

26. determine the most appropriate Instructional techniques for classroom use 

27. keep up-to-date files of current Instructional materials and/or fqi^lpment> 

28. organize* support* and participate In club functions w-^ / 
2^. decide If the services of school personnel wpuld benefit the students In 

the program 

30. Involve business community personnel /services In the program 

31. provide data necessary to determine content for state and county Inservtce 
meetings* workshops* etc. 

32. arrange activities outside the normal school setting and time frame that 
are conducive to learning 
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APPENDIX D 



February 10, 1975 



University of South Florida j ^ 

Adult and Vocational Education 
FAD 226 

4202 Fowler Avenue . 
Taapa, Florida 33620 

DefjT In-aervlce teacher-coordinator: 

In an effort to gain data neceaaary to make certification and 
Inaarvlce actlvltlea inore relevant to Work Experience and Diversified 
Cooperative Training teacher-coordlnatora, your aaalatance aa a member . 
of the sample population la heeded. Please complete the enclosed^ 
Questionnaire as sJon as possible and ieturn tl In the envelope provided. 

This project is a Joint effort of the Diversified Occupations 
S^tlon of the Vodatloial Division of the State of Florida and the .Adult 
and Vocational action of the University of South Florida, 

After these data have been analysed, an abstract will be made avail- 
able for any member of the sample population that requests one. If you 
wouldvbe Interested In having this abptract, or have any questions con- 
ceding this project, please direct your Inquires to: 

Donald P. Jaeschke 

Project Director 

University of South Florida 

Adult & Vocational Education 

FAO 226 X 

4202 Fowler Avenue 

Tampa, Florida 33620 

^oir ^ ^' ! 

Jane Swlnney 

Project Ck)ordihator 

University of South Florida 

Adult & Vocational Education 

FAO 226 - 

4202 Fcwler Avenue 

Tampa, Florida 33620 ^ 

Thank you for your assistance. 
Sincerely, 

Donald P. Jaeschke 
Project Director 



Jane Swlnney 
Project Coordinator 
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APPEHDIX D 

February 14, 1975 



University of South Florida 
Adult and Vocational Education 
FAO 226 

4202 Fowler Avenue < \ 

Taspa, Florida 33620 

Dear In-tervlce^teacher-coordlnator: 

Several veeka ago, you received a questionnaire concerning Work 
Experience and Diversified Cooperative Training teacher-QOordlnator 
coBpetencles. To. date, coordinator response has been excellent. 
However, we would like to include as many coordinator responses In . 
our data analysis as possible. 

As the questionnaires were not coded for Identification we have no 
way of knowing which individual coordinators have responded. If 
you have done so, please accept this letter as our sincere thanks 
for your contribution. If you have not responded ' thus far, we would 
appreciate yoiir prompt attention to the matter as we need your input 
for the final data analysis. 

Thank you for your assistance. 

Sincerely, 



Jane Swinney 
Project Coordinator 
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APPENDIX E 

^||^ POSTULATES ^ 

J. rffectlve program opfitratlon requires a clear conceptualized role 
as perceived by the teacher-coordinator • 

II* Successful program operation ^req^res utilization of services/ 
personnel of county and state vocational leadership 

XTI, The teacher-coordinator *s behavior and attitude is reflected in 
the behavior and attitude of his students 

IV. Effectively ooerating programs are structured in accordance vith 
state and county standards and guidelines 

V, Accurate assessment/evaluation is dependent on data cooperativelv 
feathered from all personnel involved with the propram element 
being assessed/evaluated^ 



VI. Good student' learning experiences are not restricted to the for- 
mal school setting an;! titne schedule and Include coordinator 
involvement 

m» Relevant curriculum is that which is attuned to individual n^eds 
jof students 

VIIT. Community elements (business, social institutions) and coopera- 
tive education pro;»T;jmns jointly assume responsibility for 
preparing students to become contributing factors In the 
growth and development of the community' 

IX. Clearly defined training plans for a student's vocational exper- 
iences superpose successful program operation .\ 

X. .On-'thc-iob sunerviston provides enlightening data necessary for 
d^^terminlnc elements of a program that need modify tnp 

\ 

XI. Effective promotional technloues will insure program support 

XTI. A diversity of *Mobs*' within the duration of a program offV" 
more meaningful vbrlc experiences for students ^ 

XTIT. Cooperative education programs have a respohsiblllty of nrov^^ln<» 
students 'v'lth learning experiences that develop voca<^ional\ 
: - ' (job) sV.llls 
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